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FRANK HERNANDEZ
JOANNE M MARSHALL
" Wh e re I Ca me From, Where I Am
Now, and \Vhere I'd Like to Be " :
Aspir'ing Ad ministrat o rs Reflect on
Issues Related to Equity, Diversit y,
and Socia l Justice
ABSTRACT This study explores student reuecuons about Issues related to eq-
urtv oversuv. and SOCial justice from an educational Ioundanons co urse Online
retrecnore and course assrqnmer -ts were analyzed from t5 aspir ing aomms-
nators tor patterns Fmdmqs Indicate that (1 ) stuoents were willing to engage
and reflect on their expe riences and cu ltural Identi ty, (2) studen ts used tt-eir
worldviews as filters for these experiences. (3) students were not necessarily
Nliling 10 experience discomfort lo r the sake o f learning about drtterence. and (4)
students thought about their identities in a range of distinct developmental ways,
It educauonar administration programs are to prepare future adm inistrators who
are reflective practitioner s and critical thinke rs working lor SOCial justice, orotes-
sors must prepare these mcnvrcuars to acknowledge their cultural Identity and
Its Implic ations for the schools they lead, and professors must account for their
students' devel opmental differences In class,
Ed un lliollal administratnm PI'OJ,(l'<llHS Iha l pn'pan- s chool it'ad prs have
11\' ('11 {' l la!!(' l lJ,(pd fo r h,l\il'~ weak f,wII II ips and Illw-ljlla lily fl', \( ' 1 l i n~ ( !..I ' , iIU·.
:!tlO."l ) alll i f il l' 1 l(' i l1 ~ ,,10\,' to ma ke substant tvo ('han~l's to t ill' pn-pamt ion
(If flit ure Sd lllo l lp,HlPrs ( ~h lll'hy , :!fHHi), Yet till' ,g rO\,' i n~ body of lite ra ture
on It'achi l\~ ill pmu-rpal pn-panuion pw~r:llns has inr-renxed ill the last ;,
yl' a l's, as has IIH' I 'n in 'l's ity ( 'o lllw il fo r Ed lln ll ional Administrat inn's jour-
na l. th e .11J 1I I'I/I/1 fII' UI ',~ " I/Idl fill I ''fldl 'I:~ llil l t 'd m 'll l i u lI (inn'plion: :!IHlli ),
This pus h 10 mvesttaar e teaching pract k-es -c-such as what is inr-lnder l
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ill r-urrir-nla. ho w learnin g experie nces are d('S i ~IH"(L an d what ovt dr-nre
facil ity usv to demonst rat e th at future administrators have 1Ilf'1 learn tng
ollh'ollWS--)l;l..S b('('11 a dir ec t result of new challenges and accountal ulity
that SeiIOO] lea ders fan' when wo rking in sc hools. 11l{' ongo ing criticism
is that schoolleaders are no tprepared to transfo rm schools ill wa ys tha t
result in high acluevement for all st ud ents.
Challenges racmgschoolleaders are numerous an d inc lude changing cit'-
mograplucs of schools (U.S. Cf'IlSIIS Bureau. 200 I ) <l1U1educat mg st udents
.....host' first hmgllag(' is 110t En glish. ~tosl noticeably. poo r Stllelf'lIts ami
students of color co nt inue 10 lag be hind in achievement when r-otupared to
their White counte rparts. Furthermore. these students are both segregated
from 1I1('ir school peers th rough out th e sd u)o l da y a nd overrepresented
in s pec-ial education and othe r remedial educanonal programs (Capper.
Franura, & Keyes. 2000; Diamond.. Randolph. & Spillane, 2()().t), As s r-hool
1('aelPI"S mu st respond to these challenges. so mu st preparation prog rams.
A('('ordinglY.! lrillf'ipal preparation programs whose goal is to (,((f'et in'ly
trai n sd lno l prin cipal s to meet their most prt'S.sing school challenges must
develop leaders who st rive for social j ustice ('IHL" (Mulle n. 20(8). Recen t
studios han ' focused a ll the knowledge and tII(' s kills t ha i pn' K- 12schools
need from II1('s (' new lead ers «('ambroll-l\!e( 'abe &. l\Id 'art hy, 2()(l;,; Grogan
& Andrews. 2002; ~larshall & Th eoh aris . 2007: Scheurich. W!l8: Scheu rich
&. Skr la. 200;1) and Oil p('( la~o~kal pra ct ices tha t professors ca n huple-
mont int o principal preparation programs (Brown, 2()().th; Hackman. 2005;
Hafn er. 20(6). Howe ver. mort" work is need ed in establishing a baseline
for how aspiri ng ad minist rat o rs re flect on issues such as race. social e1ass.
gen der. religion. sexual orientation , and inclusion.
To 11('11('1' un derstand how aspiring pri nci pals think about these c ha l-
lenges and 0111('1' issues relat ed 10 equ ity and sodal just jr-e , Wl' anal yzed
student re flections. From OIl{' CO IITS(' in their preparation program that
addresses d iversity and social j ust ice . we closely ex amined the patterns
in the refl ections from ;l..<;piri ng principal s about is.<;II('S relat ed to eq uity,
eli\'t' l"s ity, and socialjus t ice , and we explored how thl's!' patn-ms t-an influ-
em'e teaching in educ a tional administration classrooms.
RELATED LITERATURE: MULTICULTURAL EDUCATION,
TEACHING , AND SOCIAL JUSTICE
MULTICULTURAL EDUCAn ON
<r iVI'1l that most teachers and principals in 111(' United States a re Whiu'
individuals and are required 10 It(, ('o ll('~l' educated. the re is pxtt' nsi\'t"
·1.' I ,i ri /1'1 ' It!", i /I iM,.,rlm"!; (/"'/ ,',;,If' ial .1".,/i,", .un
literaturr- 011 lIw mulucuuura l educunon of edurumrs wOl"kill~ '1('1"Os-<,; dif-
fl'l"I ' lwt'S . Th is Htr-ranue fO('lIs"S Oil "d u("al ors who work wil h slw k ills
from fa m ili,'s who uugh t not fil Ihns " ('alp~or i( 'S lis ted 1':lrli" 1" so Iha l IhoSl'
who work wuh pn'K- 12 Sllldl'll!." of all c llhun's r-nu llnd, '!'Sla lld poi nts
o f \-i"w ollH'r than their ow n (Adarus . HI!li"; Hanks . Hill I: Ho ward , J!I!I!I;
l..adsoll -Ilil lin~s , J!lHr",: Nk-tu . 20()O; S lp(''' '1" &. ~ Id';ll"l'll, 1!IW'i; Tatum. J!I!fH
III addili rm, sd lllla l'Ssurh as Helms ( WHO, Ifl!12)and ~ldl1losh ( IHSH) han '
piOlw('rt'(l lh, ' tl 'Slwrt in ' id l'a.. of Whitt , nu-ial idl'lllily a nd Whill>privih-go.
whic h a n ' relevant fo r alert ing Whil l' t' d u('(lt Ol'S 10 1111' id"a.. t hnt they do
have a rultura l idl' llli ly a ile! that ttus id"l lli ly , whi le dominant. influeures
their wor ldview a lltl is 1101 in ln-n -ntly nglu o r ]101111011 .. imply 1It'('aIlSI' il is
donunaur, T h i.. literature on multn-ultura l I'(hl('al io ll informs nur s lw l... as
\H' conside-r ways ill whic-h aspi l;n,g school kadl'l'S ill 0111' IJI 'pl!ol11 inanlly
Whilt' It'a(h 'ISllill program Ihi nk a ll(l1 ll Illl'il" ideut it it'S ill 1(' I11IS o f Ilu-ir ('111"-
n-nr and funuv It',,d ('ls hip of 1'1"1'1\- 12 student s .
RACIAL IDENTITY DEVELOPMENT AND
INTERCULTURAL SENSITIVITY
( '(HlIlI','I, '(1 1(1 Iht' ('OJ lc 't' 111 (If mult ic-ultura l ", llwal iIHl is tha i (If ra cial
id f'nl ily and racial idf' lll ilY development. l k-hus ( 1!J!./fIl, a It'ad in,g s d lUla r
ill id" llt ilY dt '\ "l'loPllll' lIt. s ll,ggpslpd tha r r.u-ia l id l' lIl ily "rofers to a SI'IlS('
o f gro up o r 1'01lpt'lin' idl'lIl il:\' based 011 OIlt"S JIf' /l'('l' liol/ Ihal IH' or s hl'
" ha n's a ('OHlIllOlI rac-ial lWl"ila gl' wit h a partuular rac-ial ,gI'OllpM(p. :11,
This idt'lIlil y d l'\' l'lops O\T I" fillll' ill a PI"Ot·" ss referrr-d 10 a.. Hw;tl l j d,'nli t .t/
" " IV'IOIl/ I/ " II I . llehus ( UI!l')) spoke 10 Whill' racial idl' lll ily dt'\"t ' lop lllt' lIt.
wh ich b baxr-d uu 1111' utt inuk-s. IlI'ha \'iOis . a nd f('l' lill ,gs tluu Whill' pt'op lt'
han ' d(>\'l' lop, 'd a" a result of "f' il1~ ra ist't! 10 I'lllhra,'( ' and 1'('1111'1 mlll '
wlnte rac-ist . l1 l il lll lps. 111'1" modol ha s s ix s r.. ,gI'S (n llk d .<;("'11 ....,',') rallg i n~
from r-out act s turII" , where SOlllI'O!1t' is o h li\'io lls 10 h is 01" her OW II rada l
idr-nti ty. 10 aruonomv SlillllS, wlu-n- Whill's understand that they 1>" 111'111
fro m a ]";lcisl societv ami l l('~ill 10 t' xp lo rt' wa)-"s 10 work a gains l it. Tlns
1lI0d1'l i.. useful ill \IlHIPI'SI;u ulin,g ti ll' d p\"(' ln p llll'nl;11 s ta illsPs that Whil"
asp irin g prillt"ipals 1ll0\"( ' thrnu,gh as III")' t hin k abuut 1I 11'ir rad a l idt' llli lv,
IIH' idl'lllil Y of Iho..,' arotl iltl 1111 '111. aw l their llIltll'ls ia lldi llg o f is ''Il t's o f
equity. rliH'I'Sily. a nd sru-ialjust u-e-.
' II lflt' ls Ihat examme uucreuuural"1'1I.. itivit y also inform Ihis ..lw l,v. 111'11 '
IH'II (:!(Jf l l) Sll ,ggt ~II'( 1 a IlIllth'llhal ltlllks at 11( IW individua l.. t'x l"'rit, tlt·t'
rliffpn 'lwt' and how inten-uhnra l s(' lls ilh-jly d" H 'lops. Th is lllolki is 1101
Iit'd III OI\(' cultura l ~ro1\P bil l 10 individu a ls ill ,gt'lIt'l"al, II is di \-j(kd into
Iwo hroad orientat ions. cthnocentrk- illlt! etbnorelauve. pal'h d i\-id t'd inlo
lhn'l' dl'\t' lopll1I'1Il:l1 sla~t's . 'n u' firsl slagt' iUlht, 1'lh llO( '('ulric o rit' lIlalion
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is 11r>1I ;1,1 I ~ ( rIUfi>,.,.//('(>. In Ihis stage. indiv-iduals an> in deniaI that cultural
difference exists . and they ha w not considered how cultura l ident uy af-
fects their own lin'S, II:>t alone the li n 's of others. Indivi duals in this s tage
may make superfic ia l statements of tole rance. such as "A~ IOIl~ as th ey all
speak English. the re is no problem." TIl(> second stage is call ed rl l :(I>nsl'
fl y" ;,,s f I/~m'lT'nrp, an d it is characte rized in a polarized way of "us versus
them. R Individuals in this stage S{'P othe r cultures as ttueatenmg and so
con struct ind ividua ls outsme their OWIl culture as "others.r The third stage
in the et hnocentric orientation is ca UNI m i nim izal i oll (!( rlU(I'Il'I/( 'I" as
1I0lNI by individuals who emphasize the similarity o f people. Ind ivi duals
in th is stage ho ld Ih~1 all people aI1' essent ially the sana', Someone in this
stage may slate tha t "III{' key 10 gett ing along in any culture is 10 j ust be
yourself-c-auth ent ic and hOIlE'St" (Bennett . 1993).
TIl{' next three stages are def ined as hl"ing more ethnorelanve. which
Hamill!')",B('IIIWtl , and wiseman (2001) sugg este d mean s thai one's culture
is experien ced in the context of othe rs. TIle (/(·('ep flf l/('f> (!( rlurf'1.,>IWI> is
the firsl st age in ethnorelanve orientation a nd is generally seen a.. a stagp
where individuals (1) und erst and t hat behaviors mill values (includ ing
their o wn ) exist in idiosyncrat ic cu ltura l cont exts an d (2) experience their
cult HrP as just one or a multitude or equally complex worfdvtews. The next
stag(' in the ct hnorelatlve onenratton is the lII!oJlfo!inu I~ " dWi-I¥-/WP, III
Ihis sl<i~(' individuals t-an shift From 0111' world vie w 10 another an d dmll~(,
the ir behavior wh en there is a nee..l to effec t ively interact with people rrom
another culture. Sam ple statement s fro m SOIll{'OIl(' who ada pts 10 rliffN -
ence may include "To solve this dispute. 1am going to have 10 cha nge my
approach " and "I can maintain my V~hlE'S and also be have in culturally
appropria te ways" (Bennett. Wl):] )o The final e thnorelative stage is called
; 1I 1" .lf lll f;OIl f~" " ~ ((i'1T'1If"', which is characterized by accppling an idplllily
Ihal is not hnsed in any OI l(' culture . Fo r Instan ce. individuals i ll integration
are considered to be bicultural o r mult icultural, and Ihpy use their skills or
ulllll'rsta uding ot her cultures to be come fully competent in now cult ures .
Bolh these models are Iw'lpful in understanding the ways in which our s tu-
dents-c-and. indeed. ourselves-c-are developing In terms or racial idpntily,
LEADERSHIP FOR SOCIAL JUSTICE
Scholars in the field or leadership research have wel l documented the
role that sc hoolleaders for socia l jus tice play in creatm g equit able schoo ls
for historically marginalized students tBogotch. 2002: Lyman & Villani,
2002: Mavnes & Sartn t. 2000: Riester. Pursch. & Skrla, 2002; Sdlf'u rich,
W!I8: Sd wurid l & Skrla, 200]; Toudlton & tk kl'r-lI ot'{'\'a r, 200 1: \ 'ihpI1,
. \.~l' i ri ll,/ . \tI ", i ll i _~ I "" / (J "!; ,,"'I ..... ..,;fI/. lus/;...·
~()U() . DIll' element in Ihis J.( row il1~ body o f lilt-ra lul"t' 01 1 IpllIh'rs h ip for
s oc ia l j llslic l' ha s IIPt' ll t!lt' d" ll1,md fo r I'rindpa l prt'pa ra ti lll' programs 10
train and teach flit lin> s c hoo l plindpa ls 10 Ipad for soctaljusttce f'luls (St'l'
Bro wn , ~no Ia . ~IKHh . ~Ol)(;: lianttev &. TillnWll, 21J( )(i; Harner. 201J(); Lym an
&. Villan i, ~ ( K ):!: ~il'to, 2()()0; l'o UIH J(> r, Ht' iIZll I-( , &. r Ol1Jlg, 2(02). AlIlto ug!l
Ihi s literature- Ior-use-s 0 11 t('a c h ing fo r social j llslin ', lilt It, has lx-en pIIII-
Iis hpd 011 what st lld l'1I1s adlla lly do 0 1" learn in IIlt's t' r-lasses a<> a n-sult
(If thl'Si' illil ial in's . ;'oi l lt wilhs l<-U l(ling tilt , momentum in lil t' literature fin
le,lC!t'l~h ip for slIcia l justu-e. mosl educat ional aduunistranun pro grams
('Olltillll t' 10 avoid di scuss ions about iss lIl's a"s o('iat ('<! w ith ran', eqiutv.
and s lwial jll s l in' ( r l lU ng &. Bn'\\'t'I', 20(JS).
Three st 'lllina l jlit'I 'PS ha n ' influenrr-d the I li s( 'l lI lI~(' around If'a(' hing
ill r-ducat iona l It 'adt 'l~hi p for soc-ia l justtce I'llds. Brown (2()IHh), who
has wnncn aho ul furult y I(',wlling prad k ps a nrl tools for as.st'ssillg nnes
t(' lull,Jl(·.... Iowa n I socia l j nst ice work. has rt '('()lIIl1lf'w l"d alft-matin' ,lp-
p roa(' hps tn It'a l'lling- ,lpprwH'hps that involve par t ir-ulnr s kill.. mill ,IIIi-
tmh- (k n ' ll1I III H'Ht th at ('a ll Ito,u llo lnlllsfonnali n ' It'a min.g. Silt, has m"gu" t1
lha l l'01 11~I 'S s ho uld addn'ss all itnd t><; arul hplit'fs of ind i\' id tla ls a nd shouh l
I'XpIOH' tht- ways ill whic-h lh t"'" annudes and lx-ln-fs infhn-nr-e Ihin king
,Iho nl dillt'n'lwt'. S!ll' spt'('ifi<'ally sll ~gt'Si t'd t' i~h l dis lin d 1t' :Ullilll-( e xpo-
rit' nn's rh.u s ht' has used in 111'1" own 1t'al"iling mill thut iru-lnth- r-ultmul
al llll!li(lgra l.hy. n 'lll 'l' l in ' an a lys is journals. and 1'1 1111 'a lillll<ll l l\llll.gt'S ( 111111'1'
Oil ph llll:!l 'S lat er ill tilt' art k-le}, '!l It'St' ,L<>s il'( lIl1lPlIls rt'illl iH' fut ure s e-houl
ll',uk rs to l' x:lm ilH' their OWI\ values a nd !ll' lipfs , a mi tll<'Y lu-tter prcpan'
s llc h ca lH lida h 'S 10 1)('Milt'IIN ('ljllipp('d 10 work with and .gllid t' themselve s
am i otll('l~ in unnslarin a their pt' l~pt ,( ,t in ><; , ppn'ppt ion s , a nd go" ls into
ag Plu las fo r sor-ia l c ha llgpM(p. 101).
,"Ollll/! audLiahle (2('w1O) han' proposed thai to I'l"l'pan' 1 (',lI l l'l~ to k ad
fo r so d a l juxnc-e t'm ls--sJl(,<'ilk ally, 10 work aga ills l 0JlPI"t'ssioll in I\-l ~
sc ho n l<>- p ri lld l'al preparat ion program s must pJ"(l\"idl' 0PP0l1t1l1il i('s fo r
fut ure k-adors 10 examine thei r ra c ial id t' lllily d p\'ploPlll ('l,t ,HId II 'Hm
how IIP I~I J/la l . ,CrOllp, and iustittuionnl ra c is m tn rluencos li lt' l' xIWrit' lIt·t'
o f s tudents. Finally, l lafuer (2001;) h:LO; wrtm-n aholll IPad ling pr,ll" ti t'l's
Iltal ha n ' III 't 'l1 intpk-meutod ill ln-r work with future s ..hool Ip:u l"lx
Hafne-r ut ilizt''> 1111' film Tto- ( ·li l" r ,!r '·j., ,,' ( )!I! l;') ) 10 help as piring [Pad(' l~
IIll dt ' l~t :lHd li lt, uupar-t of "rar-ixm a mi pri\' ilt'g l' o n llt(' lived 1"' lwl'i('lIn 's
o f individuals fro m di fft>n' IlI racial a nd t' lhn k gro llps" II'. 17,s). Hafner
h,Lo; explaiur-dhow silt, illt l'()(h l('l's thi s hiuhly emotional film . :tllIl s ill' hao;
hstt'd li lt, rt'll l'I'I io n qllt'sliollS ami <trt io ll s ll' llS Ihm pal'l l illl li\-idlla l will
ta k(' til !'t'du("t' ,m t il1lt"isl ~.;(" ho() l s . TIll' ail l hol~ of a ll lhn 't' ,u1k ks (":111 fo r
l rall s fo n nal io nal 11',ult' I'Sh ip in K- I~ sehoo ls hil l abo h i~hli~h l l h:ll th is
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traustor matton of school s depends on tho trans ronnati vc aunudes alld
b{'!il'fs of indivi dual leaders . These tea-tung s trategies provide an Impetus
for our st udy and for 0\11' teaclung.
TEACHERS AND OTH ERS FOR SOC IAL JUSTICE
Allhol1~h the socia l jus lin' Ipad prship literature is e xpanding, "'t' drew
from tit.. litr- ra tur e hy tear-her educat ion scholars Oil socia l j ust ice. equity.
and diversity (Adams, 1997; Ayers. Hunt. &. Quinn, IfIfI8: Coc hra n-Smit h.
HI!!5, 2001a; Cochran-Smith & L}11l", 19H9; Darli ng-Hammond . French ,
8.: Garcia-Lopez. 2002; Nieto . 2(00 ), we conside red scho lars hip that ad-
t1n'S.<.;('S how prnctidng K-1 2 tear-hers (';11I enact social jusnce in t heir
class roo ms [Alle-n. Wni; Darling-Hanuuond ('I al., 2002; Ga udell i. 2OCl1;
Tra udt , 2(102), These teachers haw facili ta ted ch anges in their classrooms
that han' resulted in significa nt increases in acade mir- achievement for
low-inc ome st udents. slnclpnls of color. and stude nts for whom English is
not their First language.
E'llIally important is the literature in counselor educanon for social jus-
lit,t, tBomak &. Chung, 2005; Consran nuc. 20tH; Gales. Ringel. San nbancz,
Chu ng, &. Ross , 2(03), which says that social justice issues ca n ami sh ould
he addressed in the work of counselors and counse hng psychologists with
clie nts from dive rse cultura l backgrounds. Fina lly, there is an established
research agenda that focuses on the Import ance of tea chers who under-
stand cult ura l and racial differences among st udents 10 co ntribu te to their
greater academ ic and socioemot tcnet success (A nderson. 199(), Banks.
HllJ9: Coch ran -Snut h, 200.1h: Denney, 2002; Delpit . 19&3: Floyd &: Stein.
200.2: Ladson-Billingss , WO!): ~lihwr. 2005; SI{>(' If'r &: ~Id.arf'n . 199:); Trum-
1)('11 , Rolhst t'in·F'iS('h, Gr(>('nfi('h l, &: Quiroz, 2001; Young &. Laible, 2000),
REFLECTIONS AS A TOOL FOR DATA COLLECTION AND ANALYSIS
TIll' aroremennoned sc holars have suggt'slf><1a varie ty of tools to edu-
r-ate these educators. but man y han - ad vocated critical reflecnon. Milner
(200:1), for example. described the importa nce of reflection as 0 11(' tool
thai researchers canuse to gain an underst andi ng of how educators thin k
about I"<\CP. l lis research examined preservtce reachers an d their ren ee-
nons fi n race as they prepare to enter th e tpaching m ilks within r-ultur-
ally diverse schools. an d he snggeslN I that critical pNlago,lty and rar-e-
reflective journal ing art' two approaches th at help asp iring teachers ex -
plore issues of race a nd se lf. A.s a result of these refl ect ions. professors
and preservtce teachers can gain insights into the atti tudes a nd be tters Ihat
"hl'i"i"'1 . 1 d m i " i.~ I ,-,, /r I ' -"; <lwl .",,,'i,,' .111 , 1i, '"
they hold about d ifft ,rt 'nt'l'- spI,cjlk ;l lly. ra e t' rhffen-m-es. And as ;1 n-sult
o f Ih l 'SI' tnsialus. Ih t'y can work harder 10 ovenonn- problems.
,\I Iht' administrat ive pn'p,u(I!inli level. Brown (~OO-lh) and Hidt'1l011l'
(~( H }..I) ho lh cOllsidt'rt'd the ways in which Ihl ' ro rk- cttous o f future a.huin-
isl ra lnrs 110 1 otll,\' l"t'n 'al lht'i r 100 'lit'fs a wl \"ahlt's hilt Ill'l p til dl,lllgP Ih os t'
ht'lit'fs am I v.. lm-s. Likt' :\lihlt' r. Bn IWII, Hidt'1l011r. a nd others . we Ilt'l il" p that
\,1'1'SI lnal H,nl 'diollS abour t'X)"'I;1!WI'S wi lh difft'I't'Il('(' call SPI"P as a pow-
I'lfu l lool 10 ga in insi ghl into IIIP llil!d " 11 dt't'11value-s i1ntl lwlid s Ihal aspiring
p li nc ipa ls hold a lllllll diffe-renc-e. WI' I'al l t11t'11l "hiddou" vahu-, aw l h"l il 'fs
bl 'I';IIIS(' till ' Ihollgh l pn wt'sSt'S al Ol lll l such lopics a.s mel '. sl wia l class . gl' tI-
rk-r, l'l' ligio ll, S(' \ 11;11 o rit'll lill ioll , uud uu-luston lIlay 1101 sll l'fal '" ill Ihl' lin 'S
of as piling prilll 'ipah I,,-fo n ' cOllsciollsly Ihillking about lh l"' '' p1I1 h lt'lIls o f
l!iffl'n '11I '1 ' . :\la llY of our stl1dt 'lIl,s wen- ruised in smutl. I11ml fallll illg CO lli -
llll illili" s .un l as a resulthuvi-Iuuit ed l 'Ollsc io llS I'XI,, ' r it'lwI' with d iffl 'H'II("{ '.
Fi lia lly . In ' dulSl ' sdf-l"t,n"I 'liol1s !Jl'("(l11S" t1 It'Y ;tI]O\\ ' aspi ling I'Jill t"ipals 10
have au 01'1'0 111Illity fOI" authemk - It'a l11ing a.s l!l"y thin k al"llIl SIl1'h 1)111 ' .....
l io ll"l iL" ~ \\l lY is it that I value and h"l il' \'t'lhl' I h il1~s that I dll"'~ ~WI l1'n' did
I learn Ihl's l' \':t hlt'S arul h"lit'fs"'~ an d ~ 1I 1l \\" lHi~h l IIlPs " ' -a llll 's ;lntl l,,' lids
iufhu-m '" 111 1' a'i a !P;ltlt' r in lily sdloll ls?~ T his S1' l f- i l1 lt 'lTn~a l ion t-au SI'rn' 10
hl ' llt'li l all a'ip i li ll~ p rilld pa b : 11IIWI'\'Pr. as Hackman ( ~nOil ) sUAAI'slt'd . s l'l f-
rI'O''( 'liol\s a n ' partu-ularly Jw lpful to enact with Whil " individuals:
Thi s /sd f-ll'nl'( 'l i' lll l SI'I'IllS parl in ll;I!l.\' mu- fo r Ilol1l inanl ~Tf lt l]' lIH' llll>t 'l'S ill
Ilwi l wor k I II H'si"l 1Ill' "1'lhll'liflll of p l'i \" ilt'~l' and In lIlailll,.ill TI l!' cnnumt nu-nt
10 ~oda l j ll~l il"t , WIll I.: 0 11 a ll frollls , Espl 'I'ially ill rp~,lI'l ls 10 .... hilt' I' li\'ill'~t'.
o".'!oiug "l,lf-n ,nt'e!i' lI' hdl's Whih's eOlllillll;IIl.\"w nrk 10 d lallt'1U!.(' r;wislll ,\1111
I." \ igll<l lll <1100111 111(' 11('(,'lIls lru d ioll of ....hilt, pri\"ih·g., ill sod"t.\' . (1'. 1117 )
Tlu-, kuu l clfsf ' lf-rt ,nl ' t"lillll is ;I\ 'a ilaJ,11' inuur ntlll"SI'S.
:\01 onlv ( 'ilIl WI' team nhout 0 111' students. luu 011 1' st lld,\' lII i ~h l a b o ill-
form other p ro fpsso l"S ill I' rllle1 l'a l prt'paralioll pmJ.( r:tllls a'i aSJl i ri ll~ princi-
pals rt'nt't"l Olt tl u-ir 1'lI lluI<I1 identi ty and Oil iss llt's o f tl i\' I'I'Silv. equity. m id
so ci " l j llsl il ·p. 011 1' qrn...nons a n ' thus. What an' Ihl' pauems that t'1II1 '1"~1'
wit hin IIll's t , aSll ir inJ.( arhnunst ratorx ' r",n ,, ('li llllS"? and IlcI\\' SII' IlIIlI t ht's l'
pattcrnx in llm'III'I' how WI' te arh ill t'dll1'alilll1l.1 adminisl rat ion p roJ.(ra rns
related II) soc-ial just iet ' "?
METHODS, PARTICIPANTS, DATA COLLECTION,
AND THE UNI VERSITY CONTEXT
This 'I" a lita l in ' s t IIdy con s idprt'd IhI' l"" n l'('1io ns of I :) aspiri ng principa ls
t"lIlTI'l1l ly I'nl"oll"t! ill a p rineipa l pl"t'Jlaralio ll pro J.( nl lll in IIlP \1idwI'st.
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11WSf> r£,O(>('1ions art' O I\P toolthat researche rs r-an use to gain insight.. inlo
aspirin~ adnun tstrarors ' thin king about identity . equity, and diversi ty a"
candidates pursue their adm inis tra tive licensure in K-1 2 leaders hip. Stu-
dents had the opport uni ty. individually and in small groups. to think crui-
r-ally about their socia l identi ties ami how IhPS{' ident ities affect leaderslnp
pract ices in class. but thei r wri tten re flec tions and assignments provided a
more concre te opp o rtu nity for us 10 W\; PW the ir thinking
Notet hat our edncan onalleade rs fup program has I WO COlII'S1;"S tha t ad-
dress Issues related to cultural idenn ty, equity. divers ity, and socia l j ust ice.
One course , w hic h students ta ke at the begtn ntn g o f their z-year program,
is an ed uca t iona l foundations course tha t int roduces students 10 issllt'S
such as socia l j ustice and racial identi ty and inclu des an analysis of the
hist ory and social tr en ds of U.S. schooling. TIlt" second cou rse. w hich st u-
dents take to wa rd the en d o f the program. ret ur ns to t he notion of so d al
justice and ident ny and includes an analysis of how school programs meet
the needs of diverse lea rners . TIll;" findings fro m this arnctc art" from the
firs t course. whic h req ui res s tud en ts 10 writ e renecuons on issues relared
to equity. diversit y. ami socia l j ust teo. 11l(' aspiring princi pa ls perform
t hese wri tten assignments in class. a.. ho me work. ami online ill a discus-
s ion fo rum associated with Ill(' COU1'St' . Inst itu tional revi ew hoard approval
was gra nted. and st udent s consented to let t he cours e professor delet e
their 1UIIlII'S and other idt'ntifyin~ inform atio n from th eir reflect ion s .
Ear-h aspiri ng administra tor was assigned a number. and his or her work
was collt,{,t{'d into a numbered folder. Reflec t ions we re read repeatedly
and analyzed II si l\~ the co ns tant comparative method (Bo gdan & Btklcn.
2()(),; Charmaz. 2006; Glase r & Strauss. 100,) as a tool for da ta ana lysis.
Spec -i fically. reflections WNt' read ami analyz ed hy an instructor who was
not teaching their cou rse. Aft!;'r 111(' firs t course. the instructor of the S{'('-
ond course (coautho r of this a rt icle] read and analyz ed the anonymous
re fh-ctions . using an ope n cod ing proc ess of labeling and categortamg
a.. descrtte-d by Strauss an ti Corbi n (1990), Arter developing prelim ina ry
('otlt'S, th emes. and concl us io ns, Iht' sffontl instructor ('hE'{'k f>d with tho
firs t inst ruc tor. This system of double-checking. or pe er reviewing. was
intplHlt'tI to enhance the t rustwort hines s of conclusions . 11IIS article pres-
en ts only find i ll~" from the first round of an alys ts of reflec tions from the
firs t course, which es ta blishes a baseline for how st ud ent s begtn to £' Il~a~('
wit h is."1l('S of cultural and ra r -i a l ioentily and sod al j llst icp.
1 ~·oft'S.<;ors collpcled da ta wh ile stlldt'n ts Wf>re att endi ng gr,u lna lf>
c1a....">('S in a :\litlwf'Slt"m prillcipa l pft' )lJlrat ioll progra m. TIIP pat1i<- ipall ts
W{'l"f> !lpa rly a ll fnll·l imf> s lw lf>nls a nti rnng£,t! in ll l('ir teaching t' xpel"ie llCf'S
(fro m 2 1025 years ) an d in Ihdr agE'S (fro lU 28 to 56 y('ars). \I£'II1I I('I'S of
lilt' gro llP idl' llt ilil'd as Whilt,. l''\l 'l'pl fo r run- s tlll!f'n i of ('010 1'. who ideun-
IIl'd as Arncan ..vnu-ncan. All wm ked full-t ime in sc hool posi Tio ns . s lid I
as kuub-rgarn-n u-m-her. s l'l'dal ('dllca lioll I'du('ator. and sc-hool ad i\'ili f's
director. Etelu nu-n ;\llli S('\"I ' II women Wt'H' involved in Ihis st lld ....r , 1111' S (,
111'1Il119rallilic l 'h ;lI";ll 'lt'rist k-s WNt' typical of III he r grlll l' fs of Slll1 ll' l1ls from
ruu- pIo gram .
Ila l;! W I'H ' I'o lll'dl 'd fro m eac-h s illdpn l '" rl' fll'(' liolls 011 (,OIll'S!' 1"1,;,, 1·
ings ;n1l1 From ;tssignl11l 'nts t hat inc-luded p<ll1ic ipalion in an l'lluullillnal
p lllllgt ' ( Bro wn. :Wll l h ). a pO\"( '11y s im ulat io n. a Ca.SI' s luely aholll a social
jllst in' iss lil' . and . ;ls Ilwir final assignHll' nt . a refk-ction about t tu-ir own
cultural a nd racial illl' lllil,\'. ('ou rsl ' H'ad ings and assigllllll'n is ,Ill' Jisll'd in
APl' l'1H lixl's A-C. Prfl ft'ssol~ I"olll'(,tl'd Ihl' da ta 0\'1'1' a :\' /llo n lh Ill' rio d awl
uu-u anal,\'ZI'd 1111'111 10 idl'ntif,\' pall t 'rl\ s within ti ll' written l"1 ,n l'l"IiOll'> of
uu- student s. WI' chose to examine pall t'l"I1s w iHd" Ihl' rl'lkl"lio ns ht' call sl'
pa ll t' rl\s in their mosl Sillll' liSlil' form can II\' dl ' lIn t'd as a gllidl' 10 mako
o r illfo rm sOFlwtlling <'lsI', as in thr- p;llll'r ns I1St 'c! fo r g;Ul lll'll l makin g.
Thus . t ht' palll 'llls 1'0111111 in rho rt 'fll'l 'ljlllls of the asp iring p liJl( 'iJl;l1s han'
11ll' pOll'l lt ia l 10 gllidt' Ilwi!" work in sl"hoo ls in genera l a nd ill ttu-ir work
wi th sl udt 'nls o f color ill purtk-ular. l'att ern fi lll l in~ is also a III ~I s\( 'p ill
lhp qu al ilal in ' dal " ana lys is pro('( 'Ss o f ('o di llg hl'nlllst' d at;l an' "om part'd
10 uther darn (Anfara. Brown. &. ' Iall~ inr\(', 20(Y2; Bo gda u &. Hiklr-n. :!OOi:
Chal1l1al,. :!(H1I ' ; (lIt 'Snl'. 20fHi: St rauss &. Corbin. wno). WI' Il':lll a ll dar n
rt' llI'ah'l lly. idl'ntifyitlg uu- r-onuuon pa ll (,illS lis tI'd heroin anc l dlt'(" ki ll ~
The-m wit hom' anot lu -r.
WI' 1'I10S(' III anulyze reflections fo r lhis study so tha t WI' can dl'lt'nnilu'
how IHII'aS l f iril1~ IfrilH'illa ls a rt' Ih illki llg about iSSlll'S assllCi;l!l'1 1wit Il l'llllily
a llll'>odaljllslkt' . WI' ack nnwll'{ I~(' that l1sing rl'lll ,('tiolls as a data soun-e-,
like any d;lta sourr-e. is s llhJI'( '1 to validity and Il1lstwo l1h illPs,> qUl's l illns ,
II is po'>sihl l' t hat st Utlt'llts wrot e what IllI'Yllto ngh t the inst ructors W;lllTl'd
III hear. 11 is also pos si h lt' t hat the-ir on li,,1' rt'lll'l' !ions WI'I"I' in fllwlH'pd hy
what th l'.\·l'('J"("('in'd their ctassmates mighl thin k o f o r ubout uu-tu. 111 au -
S\\Tr to st 11(11'lltS ' wri tin~ whut they Ihlll lgill tilt , itls t I1U '!(II' waun-d Ifl 111 'ar.
\ \ '1' not e Ilml r-ar-h student !ll"l)(lllf 'f' l l a t It'asl 10 1'l'fll'('l illllS Ill' I II' III l )a~I 's
0 11 a \'a ril' I,v of lopies. Our a nalysi s o f the Sllll it'll is ' all iludl's from tl'lk ('-
l ion 10 l"l' fll'(·t io ll H'H'a!t'(1 th at st udents a pppan'l i III hI' fa irly r-onsistotu
a c ross Ih l' l 'lI11 I'SP o f their work anr l in r-laxsroum d iscussioll , If tln-y were
\\Ti li llg to p lt'wit' the-u- inst ructor,lhl'n tht'y d id so t"ll1l'Sislt'lllly. WI' " l'Iil '\"!'
t hat Iht 'y \\ 1'11 ' hnn l's l itl wlmt Ihpy wro\{' and t'x pn 'sst 'd in d as s. III ;mswpr
to Ih t' SI,,'OIHI pn't" ih ilily. WI' tlOlt' that <I IIclassroom in h'r,U"t io ns an' so d a l
constructions ( BI1 I111'1", WHO; \ ',vgol sky. Wig ) and t hat prl'Sl 'n tillg a puh lic
fan' in tt lt' da'tsroolll ( io ffma ll, ]!I:-M) is no difff'!"l'1l1 fmlll pn 'St'lll illg a
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public face elsewhere . what Ih('y were. Iht,y were. TIIf' authors presume
that st ud ents W ('fP sincere in their wrttmg mid that it wo uld be disres pect-
fili on our part to presume otherwise.
Finally, we authors teach in n uni vers ity preparat ion program in a
la rgely white rural state. Twelve {'ourst'S arc delivered ill a cohort model.
so students ha ve the opport unity to deve lop their thinking toget her ao;
t hey progress through the program. Th is article presen ts find ings fro m
th(' firs t round of ana lysi s of reflect ions fro m the first fou nd ations course
and esta blishes a baseline for how s tud ents engage wit h Issues related
10 eq uity , diversuy. and socia l j us t ice as they begtn thei r preparation
program. (Jilt' final note is that a lthough III£'s £' st udents part icipated in
expon en tial assignments and selr-re rlecnon exercises . th e purpose of
this r-onrse was not 10 have the st udents become bicult ura l or ma ke
cul tural adaptations in their work across di rfe ren ce. Although this would
1)(' a s igllificant accomplishment . we do not believe tha i such t ransforms-
tinu would ln- pos.<;ih lt' in 44 hours of cia ...... time and r-oursework. As a
reminder. our Pll11)OSt' here was to han ' a better understanding o f how
lis piring principals in ti l{' St'c OlHI COlll"SP of their prepara tion program
think an d re flect about issues re la ted 10 Ident ity . socialj us t ice. anr! d ive r-
sny and how their thin king ca n Influence t he kinds and types o f tt'a d ling
we pract ice as faculty in our program.
PATIERNS FOUND IN THE REFLECTION S
Four patterns surtaced ill our analysis of the reflections from aspiring
principals. l\ot(' that because these are pat te r ns. there a re a lways excep-
lions . Wt' 110 1I0t assume tha t a ll students th ink in a particular way when it
conu-s to soc ia l just ice and issues related 10 equity. At the same time , we
report SOIll(' patterns that see m to be more pronounced than others wit hin
tilt' written reflect ions of our stud ents.
III this Sillily, we fo und tha t s tudents in the principal preparati on pro-
gram seemed to be genuinely interested i ll topics related to social just tce
ami equity. TIIt'Ywe re op en and willing to reflect deeply about their expert-
enr-es or lac-k of t'XIWrit' IH'f'S, and they saw themselves as ind ividuals with
good hearts . TIl(' Sf'("()Jl(1 patte rn thai surfaced in t ilt' re flections is that st u-
dent s used their wo rtdvtews as filte rs for a ll o ther ex pe riences-c-part u-u-
larl y. those relat ed 10 dilference. Third. we found thai refh-ct ions mdi r-a te
th at students wen' no t necessarily will ing 10 experien ce discomfort fo r the
sake of lea rn ing about difference. Fina lly, we fou nd thai st udents th ought
about Issues related to equity. divers ity, and social justice in dis tinct devol-
opuu-ut a l w ays . a.<,; o utliuer l by t h. 'ori ... ls sur-h ;L.. Ih-lllIs ( W! 10 ) anr l Bennett
( 2111) 1). F(lllllwin,l( is a llpl;lilt'll ( 1 ( 's(T i llt i ( ll l l l f t l lt~1' p.nterns.
A WILLINGNESS TO REFLECT DEEPLY ABOUT IDENTITY
Con..it!\ 'rin ,l( t hal Ih is ("011lSI' was o nly IIl1' sec-ond COlli'S" in 1111' program .
d ;L,><; IIlt'm ht ' lS W I' I"(' still relauvely unfamiliar wi th 0111' unotlu-r a nd with
ex pectat tons ' If l lu' instructor a nd t ilt' program. 11111S, WI' were illl lll"l 'ss l',1
hy their willmgtu-ss to writ e at lengt h a nd w it h candor abour the scnstnve
lopies ra is!'d lIy t lu- ("Ol ll"St' . Stwkllts responded to Oil!' another t';Ls ily w ith
s lalt' mt' llls SUi'l l as ~ I ,1,1(1"1'.. wi t h [-I lhal .. " hil i I d n not agn', ' thut . . .. M
The par t idpan ls ill Ih is silldy also SI'('lIl1'd 10 han ' a positive atti tud .. »bou r
is '''lll'S rPlal , 'f\ to sor-ial j u...tic-e. They indicated in their n ,n. ,(·tioll "'l hal llwy
had nun-h 10 learn a nd that thev were w illin ,l( 10 explore Ilu-i r cunura l nh-n-
li ly a11l 1how il iufhu-uces ussumptime, ill their 1I1inl<ill,l( ahout d irfl'l"t'IH" p ill
Ihplr '0("11001 It-lld t'IS h ip work. For '00111. ' partu-ipant.... tr was Ill!' II1s1 finn -
th!' y h;ul . -\"1-1' ber-n as kt' d 10 reflect on the-ir identu v. For {'xal11 p lt' , Wit'
student . when r"'l t'c l ill,l( aholl1 h is r.u-ia l id pilli ly, eOIllIlH'I1 1;'d 0/1 w hat hr-
wa:.. lilllght about di rrt ' l"l' IH·P wlrih- growing I1 p;
:'o l.\" wholt, liff' [ have been taught 10 i ~Il" If' l ilt' ('''[fir of '.o nwo lw·s s kin ;ll\.l lo
1<" ,k IMSI a )'1-I'<o;0I1 'S ;1( ·(·1' 11 1andethnn- 1 l; ll'k~I'olllu l . "Treat 1'\1'1):0 111' the S;IIllP¥
was lilill . ·d intu 1111' from ;"111 1';"1 1'1.\· ;"I /!;f' . Is that n'a l1 ~· what In' want. I h ()Hgh'~ U
111;"11 were 11'Ilf'. then our edur-anunal system woul d be a f;"l ("hll )· 1' 1l 111 pil1~ 0 111
I'f'rff'd l";"Ilhon I"o py s ll ldl' llls.
S IlI'1I a rofh-r-rion is r-on si ... rout wit h 0 1her WIIrk nlmut Ih.. inl PIlllay IIt'I WI'I'1l
Wh ilt 'n{'Ss a nd whal ~I ..adows alHI I..'.' { ~ ( H)~ ) t-al l..d "hiddou \ lidwt's/t'1l1
(,1I 11 11 n ,.Mwh r-n- pt'o p l.. be-lieve- that ;1 is not mce o r po 1itt , 10 di Sl'llSS ra ce.
Pollock ( 20(11) fh 'Sni l l.'l 1 Ih is not inn o f rnlor-blindm-ss as ¥sih' IH' ing rar-e
won ts 111(' /1 ls pln 's . ~ If ruturo sdullll It'a( h ' ls }If"{ ' t<l lighl to ignOrE ' rar-e. 111 1'11,
,u ·(·t ,n ling 1(1 1'( .llor-k . tl is l ·lls.s i(lI1s a llt l111 111<·t' ill 111!'i r Iln ,, ·Iic-r- of II'mll ' I'Shil l
would 10. ' 1I111lt'II.
Eveu w ithi n lIu's t' plls it in >alli l11t k ... toward a nd \\-i]1il1grH'ss for I< 'a rui ll,l.(
aho lll d itTt'n ' lll ·ps . SWIlt' s turh-nt n-fl..ct io lls h ighlightf 'd a lack o f under-
s land illg a l .out t llp ies s uc-h as racis m a nd Whil t' p ri \ ·ilt' ,I(I '. ' )/1 (' <;1111 11 ' 111 ha d
t h is 10 say ill OlU' o f her rerlecuons:
I ha l'" 11 \';11"\1 fr"m [Latino] s lll< ll'llls in III.V s('hool that 1111'.v f"d lilt' "Whill'
IW" l'lf' " a rl' Ihl' renson uus 11111' iU1millJ ;llion rh-batr-] is hapl" 'lling, \\"1' Hn' 10
blaun- fo r a ll of their troubles nml h;"lrtlsh ip. Knowing SOIlU' imm igr;1l1ts thill!.:
\\ 1' a rl' 10 hla llll' for ItwiI' h,ml ship rl';"Illy holl lf'rs 1111' 1>1'(",111"'" Ihal is 1](11 Ihl'
kil111uf 1" ']"-';011 [;1111,lIlll il is 1101 Ihl' w;"Iy [ was l";"Ijsl'l l. ~ I .\" ('l1 lll1 n ' wIIlIld IIl'H' l"
"1' 1'1"1':-<; any ollt' 10 lll;"lkf' lhl' l1lsdn'S loo k iod In .
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Cl early. th is student IistPl1('(! to lu-r own st udents. thought about differ-
once . and un ders tood how others perceive lu-r ami 1Il' 1" racial identity . Bill
ins tead of recognizing inst itut ional racism, she conceptualized oppression
as individual acts of meanness an d intentional racis t behavior to w ar d
ot he r pe rsons. 111is personalization of racism is consistent wit h work
frruu schola r'S such as Mci ntosh ( W9'2) , Ryan (2001) , an d YOllnl'l and Laible
(2000), Perhaps understandably, given her personalizat ion of raci sm , she
was dl'fell sin ' of herself and her group, Bennett (200-1 ) s IlAAt'St('(1 that in-
dtviduals who think about difference ill a defensive way Mart' moro openly
threatened by cultural differences" and organize their worldview amli n"
"us and them" (p. 6.5).
Some students in their reflections con veyed that flit')" d id in fact haw
expe rien ces w ith individuals different from th emselves . However . the lo ne
of these reflections suggest ed that the au thor'S were trying to COII\;l1ce the
reader that their experiences with diffe rence were legtrtmate. similar 10
smut' o f the behaviors described by Edler and lron s (2002) in their "Dis-
taneill~ Beh aviors Often Used hy White People." a text IIS('(\ in the ('"O\1l'SI'.
For example. 011t' student used h is childhood experiences as the basis of
his knowledge about Lat inos :
I was ratsed in a small rur a l faml illg r onumuiity of about {lOU people, and
the roc us of our community was onr school, faith, and family. My Ia ther and
gra ndfather are contracto rs back horn e . Many tunes they had vtextcan or lI is-
pan ic mal t'S wo rking for them, TIlt' employee (Mexican male] would always
wor k for r-ash and seldom spoke much En glish. if any En!'ll~<;h at all.Th ey also
do :111 or the "gn mt wor k" without hl:"Sit:ltion.
111t' professor in this example asked th e s tud en t 10 thi nk about how his
ex pcncnces wit h difference, in th is r-ase with Mexicans . were sim ila r to
or different from his cu ltural identuy today. In h is ref lection . he identi-
fiC'l1 several differences be twe en his (Whilt' ) cult li re and ~I l'xkan culture:
MI'lllh<'r'S o f h is culture hat! highr-r education degrees. pa id mort gages.
carri ed debit Of credit cant", and Mar l' planted firmly where they live anti
do not rio seasonal jobs such as lawn care . landscaping. and construction."
Hf'n l'cting onthe cha llenges t hat Mexican students might Iace in his school
and why, he drew the following conclus ion:
Wl' l'XI)('('1 our children to be on lime, nontruant , nrgaruzed, socially active.
actively engaged in the learn ing process. and willing to II)' IWW Ideas or con-
eoprs. TIlPs(' r-xper-tnt ions are difficult for Mpxicall or Hispanic Sl\ldPIII S to
foll ow or believe in, and could cause conr hc t to ensue.
A critical analys is of th e previous reflection indicat es that th is aspiring
pri ncipal has constmctedtwo groups of students: Mom [Anglo) children"
. \" f'; "j"'1. \"'" ;"'." 1'1""-'; ,,,,,1,...."·i,,f .',,-"i, ,· :\11
allli ~ ' I f' '\ i (':m ,u 1I1 lIi"p;lI1ir ...llIlIt 'nl...- Thi... e on..nuruon ..h 'IIl" from hi..
t"'.:pt 'ril 'lln .... with \! t'xic-,IlI" workin lZ fOI" hi ...Iather and ~r;uulfallwr. hilt the
I·tmclu..illll" t ha t he- lrax draw 11all(IIII \It'xi('an fanuhes mul suu tonts \\ hom
Ill' w ill It':111 as a prtncipal <11'1 ' nffl'll ...in' and II1... hlill~. Tlu... u ·nf'(·linll abn
illu..tran .... how. in thi.. (.;t<;4' . \!I 'xif'all'i anr! lIi sp,mic... are r-ou..ll1Id, '(1 ;t'i
fliffl'll 'lIl a llli mu ..idp n f till' nOI1I1 .
"ltholl~h Iht, s,"unplf' n -fh-cuon.. offl'lf'(1 h f'l"t' \ ';U)' ill their c1pl'lh flf 111I-
d"I -..;l ;uulill J,:: a ll( lIIl lIiffl'll 'lIt '!' (t.m~i ll~ from O!'t ·IIIU....... I" df ·fl'lI ... in ·lll'S.. to
flfft·ll..in·llf..... I, Ihl'y all 'if·t'lII 10 illl!it ·,t1t' that ..lwll'lIl" W" IV I·Ulllfo t1;lhtt·
..h;lrill~ the-ir Iholl~hl" about cultural anr! racia l idl' lIlil v. t'\"t'I1 1111 a semi-
puhlic - \\I'h·ha..."d di ..t ·II ....ion fOI1 I1I1 . \\ 'f' wert- 1'11'asI'd hy tlu-, .."t' rlll'...." .
hut \\1' fa.-f·d IIIP paradox o f wall l ill~ Sllldl 'll ls 10 fl '('1 ('OlllfOI1:lh ll' al l(1II1
..Il:tl'illg wht'n' lIIPy an- .... r-t ,tb n walll ill~ to t' ll("ullragl' tlu-ru In,l::o IW,\"o lld
t ha t rmufort to uausfonu their a ll illl dt ·s a rull wli" fs .
ETHNOCEN TRIC WOALDVIEWS
The "" ('olul pa ttern tha t SlIIf,lI"f'd ill ti lt" I"f'n ,' t·!ioll ... W,I" u ' lalt'd 10 th t'
wa~'s ill whidl Ih l's l' a"piri ng prilldl'a b Franu-d t fu-ir I hillkill~ nhout flif ·
fl' !'t·IU·I.... . E:u-h individual has a "." dd ,. j, ·U'. of which tln-re an' IlHlltiplt'
lIlt'ani ll ~'" fur lltt' 11 '1111 . \\"t· " fO fult' it In mean a ht'lif 'f sysh'lII that oru-
hnhh aurl Ih t, W<f)-'S ill whuh Ih i.. ")''''' '11I innm'lIC 'l's IUI\\·:t Ilt'~m thinks.
illh' ll'n ·I.... :!lul jlldl:!:t .... hi .. fir her .·xl lt'rif·n( ·('S. TIll' I"l'nf -.: 'lion.. n ·pn....ent
IIwh ipl. ' wol!l!\'if'\\s, hilt inuu...1 ("<l'il'S lilt' partir-jpant .. 11 '1 '(1 tI" 'ir world-
\ 'i,' \\ , a-, fiUPI'S for their t'xpnit 'llt't 'S slln'flIl11lllll ~ tllfft'l'l'll c fO , without
sf ,t'lll i ll~ Ifl recoamze t ha I tlu .. I't 'I-";l't'I'I in' (·tJlm'S from tlu-ir e-unural
idt'IlIiI)". Allh,,"~h thi.. Ill/lion of ""illg a pl 'l-..onitl \\nrM\'if'W 10 fihr -r
l'Xll(' li t 'lIt ·t·, i, nor IIt'W fir 1I1111"lI:t l. '0111111' p:u1irip:1IlIS ill Ihis "twly look
an t'1hIUI('I'IIII'ic ( Bf' lIn t'll , ~' KH) ,1!l II H I<U' h I() llirrc'n'lln' aurl u-e-d their
worldvn-ws <IS Ilu - s l ,lIu lanl 11)' ~\ lm-h I0 j llt l~p f'Xpl'li' ·IH·t'S. For I' x,mlpl, '.
OIH ' Whlh' s llldt 'lli \ 'isilt'd a Bla (' k hn lilll 'SS rhunh :llld dl:lral ·It,.-iu·d
Iht , ",·l"I lIon as h;I\'in~ 110 I1H'SS;I~t · and t ht' p as lo r as - 1II0 1t' like- r;m ling
and mvine." s" "lI1il1~ to IISI' hi s OW II c h llrc h ,·x lwril ' ll(·t' : IS lI u' ..I;ultla nl
ag:t ills l w hich 10 \ 'it' w all o t ll('r dlllrdH's :
1111' l 'lIllllll' "r my dUII'fh is \ "'1)' l lifrl' rl'lll Irrom thl' B1:u'k d ll ll'('h i. II is
m:ul., lip nr 1I1OSII~' \\1111l' 11\"I1\I1I' l"s . ~ I"sl or thf' 1twmlwrs "r III.\-' d ll il d l ,1ft '
\1' 1)' " t"ahh .\-·. :L'i il is IO('i1It'(! III Itow ll1. \"l'I}' rl'" pl'"pl.· sl l" " up lalt ', and ir
Ilwy ,1< 1. II is .>Ill .\- hy Iwn I II' Ihn't' milllllt""i ilI lht" lllllSl. :\1 11111' BI:lek Ilnhllf'SS
dUll r hll't '''I' It' \\I'n' ..t r{'a lU in~ ill lip 10 an hom lal l' .
Til l' ...111011'111 ("fllllinllt'tl tn !"t·nt-.:1 olllh(' ('all a !HI n ....]l(lIl.." Ilwl Ut"("tlIl't-.:! in
11ll' lII:u 'k dlllrdl ,lilt! f'(l llllll t' IIIt '(1 Ihat lhf' -(·tmgn·J.!:tliull wa.. ('n ns l,1Il11,\'
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shout ing out comments or shouting 0 111 praises. " He continued 10 COIll-
pan' these actions 10 those o f his hom e church and conc luded hy sha ring
a realiz..a non that the behavior in the Black church might account for the
behaviors of Black st udents in school :
I hope not to sollnd like I am stereotyp ing or being racis t. but I do see some
of these behaviors (church bph:n iors ) in my Hlar-k students. Fur ms tanre ,
many o f my Black students do han ' a lot or tssues with blurt ing out and IlI.'ing
unable 10 sit sti ll. Th ey do gI'l into a 101 of troubl e ror these be havi o rs . when
s pt'aking 10 Black s tudents. I find m)"wlf having difficultly understan ding
whar they are ta lking about. Oftentimes it St'{' I1\S like they art" just ranling and
raving. They a re la lking jllsl fur thp sake of t..dking. I am always thinking, ~G pl
10the point." wenthere just is not a pomt.They just want to be hea rd.
Like 11](> previous rertectton abo ut Lat ino fam il ies, this ren ecnon overgen-
r-mlizes about a group of peopk- btlst 't1 Oil the exp e rien ce of Ihis s tudent .
and it seems part icu lar ly e th nocent ric . 111e s tudent had smut' indic-ation
of how his generaltzanon might Iw perceived. gtven his s ta ted hope- t hat
ho did 1I0t want 10 sound as if he is MsI{'l"t'olyp ing o r Iwilll'( racist ." which
might illust rat e his OjlPIlIl{'SS to discuss ing these Issues. as we men tioned
in the flrsr finding.
Alt holl~h we a- knowledge thai differenc es exist in Christ ialHnll~h ip
st.... los among raci al and erluuc groups. we think thai this refl ection indi-
ca tes thatthe s tuden t has un iversalized his worhtview-c-that is . his whit e
values and tlf'lipfs--as ri g ht . real . and unquestionable. In ot her words , he
think s that any reasona ble person would have drawn the sa me conclusions
<IS he did almut Ihf' perceived unruliness of IIw B1 <1ck church. Beca use of
wn nessmg that unruliness. he explai ned in class that he would be more
IIll(lpl'St<lnding of his unruly Black s tud ents. At this point, wh en the pro-
fessor was trying 10 think of ho w to proceed fro m th is romme-nt . the OIU'
sillden t of co lo r gent ly countered the speaker's conclusion. saying that she
certainly would not tole ra te such be-havior from her Blac k st udents.
In COlll r-.-tsl to this st udent . 0 1111.'1' participants underst ood IIIP po wer
o f their worldviews when it came to the percept ion of difference. Th('S('
participanls seemed to und erstand that their values and belief sys tems ill-
formed how they thought about othe rs . One White middle-class 3O-ypar-n ld
straight male (his ow n descript ion] described himse lf as SOIllf'OIW who {'1lI-
bra ced dive rsity and wh o had worked hard <II unders ta nding differences
and lett ing his relationships with people different from him determine how
II(' pe rceives them. He W<lS aware that his be lie fs and values Wt'J"(' al the
t-ore o f how II{' th ought abo ut differences :
I truly feel that if I do not take the time to get 10 know SOlllpnll e Idiff('f('nt
from IIIP] I might miss an opport unity for a lirdong friendshi". I unde rs tand
rh.u L ,IS <l hum an, am naturally win... l 10 jllf lg(' ,It'('o n hm! In m~' \-ah U'" and
h('lil'fs , lin n recen t ass igllml'lll]I nw.'" "' ,m" oW'I',l!elU'rali zaliolls has, ... l 0 11
my b"lj"fs uf [nnotlu-r] ,' 11 11 111'1', I ha.l Ialleu vir-tuu 10 Illy human wmng. nnd J
a,'kll.,w!t ... lgpd lhl' f,H"1Thai iT11I;l~ h" l'pl'lI ;!gain,
Th is n-Il r-r-tiun n 'prps t' lIls a Sllld(' 1I1 who unders tands the- pow er o f his o r
ln-r UW II worldvn-w as a n inst runu-nr 10 ma ke po s s ible OIIt" S ability 10 in-
" '11'1'1'1 OIlt 'S l 'x l' t' ri, 'IH'pS, In Ihi s s tmh-ut's ('RSt·, his Jlb ilily 10 pa.\'a tn-n rJO Il
10 his ownthin kin g about difference Ipd h im 10 If)" In huihl s i,gni frc ':I111 1'1'1:1 -
li o lls hips wifh Ihos p who differ from htm. li t' i" a wa re Iha l h i" vatuos mill
heln-f S,\'SII'II1 n 'pn'sl 'l1l o n ly 0 111' way o f lo nk in,g at lht' wo l'll!; IH' is awnrr-
o f h is 1lI ,, 'd for ,g l'Owlh; andho is rry ill,g10 oven-omc- t hat "hardwinne."
STEPPING OUTSIDE THE COMFORT ZONE
Tak ill,g I\I'I/\\'II'S ( :!I III-l) Ip,\('hi ll,g SII~,g, 'Sl i ( )I I , WI' a s k" tl the aSlliri n,g
prim'ipa ls 10 p:U1k ipa h' in <In ,' t!lu'a lio lla l phm!!p a s OIIt ' wnv for t tu-tu
10 1ll0\t' 1>" ,\'0 1111 lh t' famil iar and tut u tho unfamiliar . \\'1' Iw li,'\'(' that Ihis
assi,g lHlH'1I1 ,gin 's sl l1dl'l1 ls a ll opporuutny 10 lit' nu-nu ...rs o f a maratnal-
iZ"d conuuuntt.... andthat this experu-nr-e IH'Ips Ih ('11l ,gllill ins i,ghts into li lt'
wo rld o f 01111'1111'ss , Tln- assi~n ll 1t'n l ('<I lls 1'01' theru 10 h, 'co mp ('llIll1'd dl'd
in s il ua l io lls Ihal c ha lll' llg" tlu-ir lllH'01lsciorlS pt' rcq ,li ol1s of Ih,- wo rld , III
particular. t tu- assinnmem t' IlC( )III, lg,'(lllll' s l11l1e11 1s It / (' IH It)St' educanoua l
phlllgt's tha t challt' II,gl' them 10 recxammc ttu-tr h" lil' fs about uulividuals
tliffen'lIl Fr om Ihl' llIsd \"l'S,
'1'111' IIllls l O!J\' iOllS paur-rn tha t s u rfm'l'd ill 1111' n-fh-ct ions is lh al 1111 '
I'dtrnllillnal phlllg,'S \"ari" t! in their dla IJtoJ1~t' to Iht' p:u1k ip;llIts , S Ol1l P
asp ir ing p rin('Ipal s SI'PllU'tI tn embra ce Ih t' disromfurt . Fo r t' xa llll' lt' , run-
nonrehgtous studeut 11;111n-ipate-d ill a n 'li gi, illS al"livnv10 lo.uu mon- a l.out
o rga lliz.·d rt' ligio ll. wht>n 'a s another s ira ight sru-h-nr \ -is il l'd a gay ha l',
Etther slwknls maintained their comfort ZOllP by pal1it"i l' ali ng ill adid -
l ips that wen- fa miliar to II W 1ll , Fo r mstauco. run- student dt'('i(k d 10 do
lu-r r-d lu'Jltiolla l ph l11 ~t , while 011 a ('l1lis,' 10 1'111' 11 0 Hi('o . \\ ht' n 'as nuothe-r
st udt 'n l c-hos .. 10 noad a boo k about a snub-nt with a d is" ltilily,
TIll' s uu l..nl who tnlkod llhor I h is t'XllI' li ('I\{'('s wit h :\It' xi"Jms who
worked for hi.. familv tlt'dell'd that . for h is educat iona l pluneo. he a nti hi..
w ift' wou ld vts tt a :\It' xif'<In restaurant that they had \'isi l1'd beforr-. How-
r-ve-r. this rime. li lt' as p irill ,g Illint'iJlll l Sllg~t>S I I ~ 1 th aI his vixit would fot'l ls
0 11 IWO \I ... ·s l ill l1 ..: w \\'h ~' a n ' there lIfl ft'lIIa lt· 'wa it n'Ssps' S1'nil1~ dinner?"
a nd wWhal is il abo llt 111(' .\It' xiea n ("llll lln ' o r so cit' ty Iha l {'n'ah 's sl[(" 11 a
1I, 'Sin' 10 101' in Ih., s( 'IYin' irlllns lry?" In h is n 'l1('t 'l io l1 , Itt' s ll,gg,'sls Iha l
look illg al t llP n 'sl,lIIranl in a lll' \\' l i ~ hl wo n111 gi\ -( ' h im insighls inlo t ht'
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life of vtextcans. Despite his stall..l goal of wanting to learn more about the
~lf'xican culture and his apparent d{'sirt:' 10 focus Oil gen de r di ffe re nces .
his refl ecti on is superficial. and il missed any complex thinking rf'gard i l\~
~l' l u kr rolf'Sor a work et hic within the Mexican community. Perhaps suc h
superficiality is 10 IK'expecte..I, gin-n th e lack of deep tnteract ton available
in such a setnng. IJIII his reflect ion exp loits the cult ure for its good food
ami service : that is, it Iailed to engage him in insights to an sweri ng the
1j\l('S!ions he outhne.. l about gender and Mexican s in the servic e indu st ry.
For exa mple. he described the staff: "lnonced ... the sweat ro lling off of
the waiters' fo reheads. These waiters wen' bus tlinlt a round in the resta u-
ran t.M 11\10' student also seemed to learn lilt It' about himself in til t' act ivity .
11(' wrote lilt le about what lie lear ned about his o wn assumptions, discuss-
ing instead his assumptions abo ut Mexicans:
~ft'xkans or Hispank-s art> willing 10 (10 a 101 of johs that many Americans
wouh l not : they art> famil y focused. they frequently do not ha ve higher {'(Iu-
r-a tional dt'~rf"'t"S . In mlln~' snuauons they art' unable 10 spea k F:n~lish : they
limy or may 1101 1)(' in Ame rica It'!'tally: they use cash 10 pay for everyt hin g due
10 a la r k of resources, techn ology, or pe rma nent housing snuanon: Iht>y are
1I011l11llic, and they aft' happy frit' lld ly Il{'(lplt> 10 be M OIIllI I.
when he applied what ho lea r ned f rom the cultura l plunge 10 a school Sf'I -
ling, Ihis student wrot e.
As an admin is tra tor I will choose my ba tt les. and l will worry about IhinJ't.s that
a rt> in my realm of contro l. Many Issues or conmcrs thai arise with migrants.
t:n~1ish language learners . and ethnically diverse stude nts a rt> problems that
I cannot fix.
This st udent's refl ection on the plunge (>XIM.'riPIl(·( · was lilt' most superfic ia l
of Ill(' class. but we offer it as an example of how much learning depends
on how much a student is willing 10 extend himself or IWfS("I f, ('\"('11 with
t il(" Iwsl of studen t intent ions or III{" ht'Sl of curricular op port unit ies .
Two other re flec tions about educat ional plunges offer insigh ts into the
;l<;.SIIIllI,t ions and the Ieanung that result when nne places oneself ill the mi-
nontv a nd e xperiences difference . One s tudent who described himself as
a nonreligious person w ho was raised Catho lic dec lded to a ttend a Korean
rt'ligiolls ~alll('ring . As SIl~f"SI('(1 in his re flection. he inilially thought that
this ex pe rience would hf' interesun g. and he assumedmany things about
what lit' might expe rience:
\\1It>n I first hear dabout it Lwondered wha t reugton they wer e. I had thoughts
or idol wo rshiping. kneelmg O il the nom , races pressed againstthe floor with
ham L.. out str e tched, Then. I chec-ked out their w("bsilt> alli l socm found 1!t;11
tht';\" lUt' ill fa r l Chrisl ians and wt' re ha,in!'t a Bihle s llldy.
Alt huugh thi s Hihle s tlilly s\,I ' lHpd souu-whut funuhar, t ill' numu'es of ,I
KO l"l 'H n-h 'd lhl.h- study WI'IV far fro m familiar. The rt-fhx-fion H'n'alt'd li ml
Illp a"'piri llg p ri llc ip<l l wa"i ove rdressed. t hat lu- lI('t'(lt'd to tn ke h is s hops
o ff UpOIl pllh' rillg the home. and that th t' nu-n ami WOII]('n sat ill S1ll 1lI'-SI':-;
gron ps (a s It'ali zl'd toward tilt' end of the llu 'plillg ), 1111' ;l"ip ir illg princi -
pa l rt'!11'('l l'd that , asidt' from II II' la llgllilgl' d iffl'n 'Jl('l's , it fr-lt lIIul' h lik e a
M\\'I><.;IPIlL Bihll' smdy." In fad , Itt' s;lid that lit' was ~alllazPd at ho w 1'01ll-
fort abk- I fl'll s ill ill!! t fu-re. I was 1I0t a fraid o f o ffl'IHling anyone." III' later
snggl' sh'd t hat pt'rhaps his Knn',lll fril' Jl(ls lIIigh t han ' lu-eutuore a fra id o f
() ffl' lId i lll~ him . as a gnt's !. III' "I IIit'd his d ass prt:'sl 'nt ,ll io ll by IlIllin g t ha i
pn 'll th o ugh ln- is no t rl' lig io lls, hI' hat! 111,(' 11 Itllrdu'd hy l ht' s inl 'l'rilY of
fa ilh ,lIIe1 lh l' weh-onn - lu- ha d n '('t'i\"t'I1 from Ihl' pt' llpl p hosti ng tho Bihll'
s l til Iy and wou ld lo n ' 10 yisil again, 111'1'11111 '11 his re-fle-c-t ion hy apply ing his
II'allLillg 10 his ro ll' ;lS a sc-hool achuinisuut or. sayillg t hat hI' n'ali zt'd Iha t
hi sjuh as a ..,{"!lon l prindpa l would ht' to l'IlSnrt' that all s tlll ll' lltS fpl'! \\"('1·
\" 111111' atu l to "make- s un- llli lt sl utll'll ts a n ' rc unfortahh- ('l l0 llgh to t' xp la in
S O l1l1' o f I ln-ir r-ultural t1 ifrt'I"t'I ICl 'S 10 u«, t ne h 'adll'I"S," WI' an' a l 'p n '!Il'lIs in'
ut s tuh a 1'11l1l "IIISillll . gin'll Ihal W I' l lli llfli want til 111;u 't' a llY irHl i\ -i l!lt:11 ill
tho posi tio n of hadnJ! to represen t nr ~'l h l('ah ' nlhl'l"S ahnut lIwi r (,11 1111 1",,1
gro up, hilt \\ 1'an' p l~';I ~I'd that lu- wants tn en-a re a rliutate when' sl lldl' lllS
1" '1,1 "UlilfoI1'1 1,1t' .
A sp,'ond I'Xil1 l1plt' of a c u ltural phll1~t' invnlved a Whitt' IlI'tt ' I"Osl' xl lal
malt ' whll \' is ih' d a ~ay 11m, Tltl' st ud ent sll ggps h 't1 th a t he c hosl' this
pl llllgt' Iwca usl' lit' w;mlpd to kno w if the gay so c ia l sn'nl' was a llyl h illg
Ii kt' it is dl'p il'IPd in major media o llllt ' ls such , IS t t'lt'\ 'is iOIl an d movh-s .
wit h " h i~h l' IH'Qt.V envnmuncnrs. lo ts o f tlar l('i ll~, rolmfu l 011 1rtts . aud pnk-
lip lim's," Clt 'arl y. Ih is I'x pp rit 'llt ,(' was o Ulsitlt' h is l"lllllfo l1 zom- in that il
was lhl' rtrs l t um- IH' had \-is ilt1\ s uc-h a p l1ln ', III' had a ll OPP0l1 1111it ~.. 10
spea k with thl' owne-r about why s lit' n pl' lI('d the gay bar. r tvr-rall . ln- felt a.s
thollgh tht' gay bar was not l'tlllinll l' 111 to its por trayal by t tu- media:
In Ihis I'XI'I 'lI" IWI'. It'l t' \i sitln and IIltl \-iI'S have il all \\Ttl ll~ [llol hi lll!. like \\ Iia l I
I'XI'I',·I,·,I]. 1,1<111t.1 think t luu l,alHlI ls ' If I III' hal' wen- Ihrl'al t'lll', II ,y ' Il l]" 1'1'1".;-
"Jl( 'I' [his sisll ']" ,lll,l hnuhr-r-ln-law] or that IIll'~' thought ,mylhil1~ aholl t our
ht'ill~ rhon- 0'1" way or another. ln f'\(" I. WI' \ \<' 1"1 ' 1t'f1 ;d"I U',
Th is r-ultural p ilin gI' pro\ "itll,t1 t h is st udent a ll ins i,ght hl10 a r-ouunu.
lIity t hat hI' kllt 'w liu h' a ho llt. ~I on'o\"{ 'r, Ihis l'xppril 'II"P l'lIahh 'd him
to clllls idp r how as all admin islralo r hI' m ight approach s l' xlla l o ril 'll -
tat ion wit h in his sd lool, lIi s rt ,n l' t'l ion lilli I'd t ha I wh,'rl'a s o ld l'l" llll'll
and worllt ' ll who id l'lIl ify th"lIIs(' ln's as gay han' ,I sa fl' p la n ' In ga l hl' r.
Sd lo o l-agp s t utlPI.ls who s t lllggll' wil h t ht' i r sl'xn a l o ri('llla l ifln lHay 1101
han' Ihl' s all\(' o l'pol111 l1 it il'S, ("o nsl '(I" I'Illly . hp d lall t'llgt' tI h ims f'lf (IS a
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sc hool admtn tst rator to be mo re aware ill this regard: - I need to IIf' aware
of what kind of po pulation I ha ve at school even if there are 110 ope nly
homosexual students at my schoo l. Chances a re that there will be ho-
mosexual s tude nts in my school." 111('5(> co nnect ions between PN 'SOIUlI
experience and future schoolleaders hip are exactly the kind WP hop e to
foste r in our educat lon alleade rslup (,"(Hl l'S P S.
One fina l lIoh' about th is ex perience is tha t the part k ipi'mt's sis ter HIIlI
brot he r-In-taw ac compa nied him 10 th e ~<'Iy bar. Withoul minimizing his
experience. W P .....onde r how this oxpenenr-e may han ' bee n different if IH'
were to have gone to the gay bar <'11011('. Would he han ' acquired a deepe r
1lI\{I('rsiandin~ o f wha t it meant to be d ifff'H'nt? Wou ld he ha ve E"XI}(' ri.
enced til(' fear of feeling alone. as ('OUIJINI with f(>dings of uncertainty
or pt'rhaps his own safety? Would t hese feeli ngs t ln-n haw transformed
his thinking about how Black or Latino students feel ill a class room of all
Whilt'S or how his d a......mat e must han ' felt the firs t day o f da.ss to see th at
she was the only pe rson of color?
Bro wn (2006) describe d the IHUlJos(' of Ihe educat ional plunge "50such:
"to help ad ults em erge fro m their cocoons" and to help ra ise "awareness
that th e "way things are " is not "t he only way things can be" { p. 'i:ri).
Given her descrip tion, we concl ude from these reflec tions that SOIll('
students are mo re comfortable leaving their cocoo ns than others are.
Such differen ces are to he {'XIW('IPd , alt hough we hope tha t as students
contmue ill their program. they will feel more comfortable em ergtng a
lilt h' further afit'l tl.
DEVELOPMENTAL DIFFERENCES AND INFLUENCES ON
TEACHING IN PRINCIPAL PREPARATION PROGRAMS
~n one learns on-might how to work with those of different worldviews
or cultural ident ities. "-<:; mentioned earlier. several researchers haw ideu-
nned a p rocess of ide nt ity development . For many wlures (like these in
our pro gram), III(' idea o f a Wh ile racia l iden tity is new. Hardiman CWO!)
argued that the study of White cultural identity developmen t is a res ult
of Black scho lars ' ~ llI'ging Whitt'S to tu m their lens of an alys is abo ut race
arou nd and lon k at th emselves in the mirror" (p. 108) rat her than fo r-us
Oil Blacks an d other marginalized groups. For many of our st udents. this
course is the firs t tun e that they had a nyone SIlAAf'St that they haw " raci al
identi ty ami thai it might a ffect their leadership. ~ Iany of them were in
heginning stages of this developme nt and of Intercult ural senslt tvny . and
most of them seemed willing to engage with these Ideas.
( jur .ill h a -; hrsnuctors is II) h('111s llult' lIls 10 huild 111 1 t heir pXIWrit' IH 'I'S S(,
that Ih t'y cau ht' s l l"ollgt'l" leaders (If sllldl' llls who m'p 1I0 1 1i k t' t ht'lll st' ln 'S.
Just as ill otln-r ( '01 11 1' 111 arpas , S Olllp s Im lt'nls are s l l"o ugt' l" than o l l1 t'I'" anr!
S O I11( ' ha n ' f 1l111lt'1" 10 go.
In Ihl'St' re-flerfions. WI' found slmll'lIts who \\"('1"1' inlt 'H's l"d in uvere-m-
I'h a -;izing the- ('01H 1I1 0 II hUllla nily o f 1'\"('1)"011(' a l tne I'XI"'IISt' of individual
d ifft'n 'l ll" t'S ( Bt' 1ll1t'l 1, ~f)() 1). Ono sl udent s ia lI'd .
ilt' pt ' llllllll'! on lite S r-"ill l'!, ..ducato ..... mil'!hl dr-a l wnh pl'o l' l1' fro m d iffl'n'ul
ruluues . l"Iassl 'S. a lllVo l" al';u ll'llIie ,lhili lil'S wuh " 1'1)' di fft'I"I'll t \-a llll'S alld 1",--
lids, II is a maj o r ('halll' lIl'!l' 10 molll t hl'Sl' s tudl ' nt" ililn ruu- I"/Illihwi\"(' 1; ' ,1111 ,
Ht'l'!anlt l'Ss o f ItwsI' vanahk-s. there an' cunnnon Ilm ';lIls that rnn I ll' 11"1 '11 10
Ilr!Ullflll' Iflll'wm'l' andruhural ;U'('I' f/liIIW(',
The st U/k nl d id 1101 r-lahoran- o n wh a l Ih('sl' ~I' 1I 1I 11 1l 01 1 1I 11v :ub w l1li~ht
ht' , hili ti ll' n'spollsI' SI'pIllI't! tomnunuze the ind i\ 'jc!lm! I"h:m ll"lN isl ics IIla t
make t';wh person unique in favor o f:lIt a......tmilationist J!PI"Spt'l"tin' wnen-
s lnd t' llts ;Jr; ' mo! dt'd into a (' 01 11 1111111 p lllVnst ' , Similarly. the- parttc -ipaut
\\-111) \-isi tPII a :\tt' xican n-s tauraur fill' Ilis educati onal pl llllg(' rmuunt u-ized
tlw ~l l'xican I );'opl(' work i n~ in the n-staurauts and reducet ma ny o f the
(1('1'11 r-uuurnl (lifft'H 'Il('I'S 111I 'I"('i ll.
In lh t'S" ';,111 11' ('hl"....I"OOIHS, WI' a lso han' stwll'llls w ho an' more m al urr-
in their Ihillk illg about differenr-e a nd ill Ih in k i ll ~ about ISSIl('S of 1'llllilYami
din' I'Sily iurheir own lin'S. 1111' foltowillg sturh-nt . fOI" l' x<Hn pl t" adiln'Sspd
whir o pri\"i\t>gp ill his o wn lifl' :
I a m a IWI lPfieial)· of wlute I'rh-ih'I'!", There have o ul,\' r.eon a handful of lilllt's
ill m.... lift· where I have bee-n in a pl;lI'l' or a " iltllllion where I was ('OllS('jOllS
of lIl ~' ran' . I II tlu- ran ' ellS(' when- I wa s nlllsd oHS nf 111.... rat-e, allt l h:I\-(' br-en
a minority, I was full.... aware Iha l it was un l.... If'mporiHy , andthat ;11 ;IIlY liull'
I ("I,"I(1return 10 :111 environment where l was not a llIillori lv.
Th is student dparly has a 11I0r(' mature 1Il11lPrst a nd ing o f his cultura l
idt>ntity as it I"plall's 10 h is whit eness . His n-fh-rtiou is ('o llsi ...tent with
Helm s's ( W!"·)) ;IIIII/ I '/);i fl/l /f'IIII ,,.,'i;fI/I s/"''',<; ill thai Ihis ,;lul! PIlI lltHII'I"-
s l<Hu ts Ihat hI' hl 'llt'frls from a racist sod !'IY. The Ilt'x t sit'!' is fo r him to
e-xplore WHyS to work ,lga insl it ,
IMPLI CATIONS FOR PRINCIPAL PREPARATION PROGRAM S
tnu- anal....s is llf th l'sl' st udent 1"I' I1 I'di( )]ls has s igllifi('mll impln-ation... f(11"
Ih l' wa ys ill which professors ill l'1' IIln ltio ll<l 1a dm inistration pla n fu r their
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lessons , c hoose content. a nd a pproach topir-s of soc-ia l just in ', equity. and
dive rs ity. A llho\l~h we discuss on ly a sa mple- of this st udy's reflections.
the majon rv support our last fillfling- Ihat st ude nts in principal prepara-
tio n pro~r.-tll\s think a bnnt Iss ues related 10 social justice in di st inct d('-
\"I' llllllTH'IlI111 ways. Thus. professors of educat ional administ ra tion cannot
a fford 10 ign ore these dP\'PlopIlH'1l1~ 1 1M:' I-Sp('('tiv(>S. If 1IIPY om ' interested
in I lPlpin~ <l<;p iring adnuntstrators develop into socially jns t leaders . they
have to ackno wledge when' th ey are current ly in their Ihinki ng about . for
ex a mple . race, as we ll as when' they might go in the ir thinki ng abo ut an
iss ue such as race,
This comnu tnwnt 10 develop soctalty jus l school leadl'fS ht'('ulll t's ilion'
urgt'lll as disparities in achievement across racia l groups widen. N II IIlN-
nus scho lars have argued that educational administration progra ms must
prepare future leaders 10 become effertive ~I leadtng diverse schoo ls (Hid-
r-uour. 200-1) and understandi ng Issues of raci sm at ho th the personallevel
and the institutional (Young & Laible, 2000).
However. aspiri ng schoolleade rs enter principal preparat ion program s
at different developmental levels in their th inking a bout Iss ues related
10 equity and socia l justice and th us ha ve d iverse 11(>{'(I<; (set' Parker &.
Shapi ro, H~I:! ; Riden our, 200t ). A<; suc h, how can professors who prepare
fut ure sc hool leaders approach and teach th ese student s int he same man-
ner? For ex am ple . Yeung and Laible (2000) asserted. "Most of ou r whno
st udents [aspiring principals] . unfort unately , enter our programs haling
had lilli e or no substantive experience with people of color. TIIE'Y la<;piring
principals ] enter our programs with supe rficial k nowledge of race. racis m,
or annractst idl'n lity deve lopment " (I'. 3..( 5). Would WE', a<; pro fessors of
preparation programs. teach to the students mentioned in the a roremen -
t ioned sentence in 1Il(' S<UlI( ' way that we would students who enter our
programs with substantive personal understand ing of Issues abo ut rare.
racis m, and equity and social j ustice? Would and should professors of
educational leadership Introd uce students with litt le pe rsonal and profes -
s iona l t' xpprif'fl('f' across differences 10 3 highly charged vid eo such as TIll'
(',111,,' f!( f j 't/ , '? Furthermore. should s tudents with superficial knowledge
of issues re lated 10 equity an d social j us tice be allowed to enter princ ipa l
prepara t ion program s? Although our charge here is not 10 ra is t' is.<;ut"S
rela ted 10 Ill(' select ion of principal candidates. faculty in leadership pro-
grams must take into accoun t the developmental d ifff'fen ('f'S among stu-
den ts and therefore design CO UI"St'S t hat tench 10 Ihos(' d iffere nc es .
Working with s tudents on issues related 10 social jus tice is not neutral
work . In our experie nc e ill working wit h teachers. adnunistrators. sc hool
dist rict ad ministrators , and board members . this work-lhal is, toward
;11\ understanding of eq uity a nd divers jty-c-ei ther pulls people Into it or
:IHI
1'.....I]('s 11I1'1lI a \\'<ty from it. Shnil id prnf,....... II"l ill edurunoual ndmini...tra-
li nn "1"1I~ralU'" eli... ·........ Whilt· pli, 'ill' J:!t' wuh a snuh-nt \\ hn lin'''''' IInl ...'t.
him... ·lf u r IWN 'lf ;1'" h;u 'illJ:! a cultural or racial ill"lIlilY alld i... ill d"llial
that diffl ·n'l lt·' .... t'xis !"? Wh"11 it ( '0 1111'" tn It-a, ·h ill.': ;Ihout i..... lIt'S IIf ('C lu ily
a lll i din 'l"'it y . lh, ' 1I1l1' · .. iZI'·rJt.s·all """roadl t-au Ill ' 11111.':1'1' hi ' tl n - ~u id ·
ill.': "rille'il'l, ' for It ';u'hill~ ill I'rill l"ipal pn-parauou I'I1ICl<tm..., .\ ... fat·llll.\·
\\1 ' mu ..l OIeTU11ll1 for ,1,·n ·I"I'm, «ta l tliffpl"{'l lI't' ... In work with s tudent..
OI l Ilu 'ir d" \( 'I0I'"wIlIal 11'\(0)<... Th i approach. t« 'llllllt ' l '; lI l"'III1 · B il li u~s
I 1!t!I.-, I. is ~j ' I "' 1 g'It " I II';l\'h ill.l!.- T IIII Il<ls ,·t! ont l n... slluly. ti lt' ("'IH"" I,ti'l ll
o f It'adlillg for ...ocialjll"'l i(·t' mu ... I IIIn'... ht·yont!lIw ;u ' t1 il io ll of "'I'l'l"ific
t"o llrs" \\ u r " Ihall'lllphasizl''' l!in 'rsily work ill (1\11' pn'paral iOll l' ro,Cl..uu «.
II 111 11"1 also I'\'nln' 10 unlude- It'adlin,C "' I ralt'~il's Ihal 01( '('011I11 for Iht'
d iffl' n ' lwt ·... Iounr l ,IIHlIll,C runm- schoo l p rillci pals. T h is i... 1101 to sll~~l'sl
rluu aspi r ing I'r illc ip a l... 111 11..1 1101 Il l' , 'hall l' lI.I!l'd In think alooll l d iff('n'IH"l' s
, mls i, I,' o f t tu-ir 1"" "'0 11 011 t·x!ot'r il'lIt"t·... . Fal"u lty mu ...1 cOll1illl'" 10 push
,,!utl"111... tu t hink ht'YOlHI their \\orlddpws whih- H111h'r...lallt ling their
"alllle' ily a ... ", Illeal i'llwl all lllinislral 'lrs.
f.ll Ih,' ha... i ... o f Ihl' 1'01111'111" Ihal we fount! ill rhi ... ...t lltly ;md whal WI'
1m, IW al - our Ih.. 1)01'I 's nf ..."" I"lIls t'lIlt 'rill ,g1'1;ll(" il'all ' l"q l;l l~ 1 1 ion prll~ralU""
\ \1 ' l't't'Ultllll"lI t1l1ml furulry ill ...uch prtl~r,.lJlIs ( ha l kn~.. the- ...1;lIHS '1uo in
their d :l""n ltlllls. tk-arly. "I mb -nt......htluld ht' llbll ' Itl ( Ii"' l~n,, · wi tIt I'll lfl'S-
.... .1'" :11"0111I,1 hl 'Ii,-r-. ami \ ',lltIt'S HUI if f<t, 'nlt.\" d o 1101 ('ha ll" II/::I' lilt' way... ill
\\ hid l Ilwir ...Iudent... 1lunk 011'0 111diff"n'lw,', tllt'Y wtlluur 1 '1I ( '01ll<t~1' It,n,,,·-
li n ' ,,"ldiliunl'I"l wh.. are r-ritu-al rhinkers anr! wlltl dlalll 'll gt'lht' s lall l'"
II' '' ' \\ uhiu rln-ir Sl'llt " lis. St" ·'III'1. as I lll)f''S'''lIl~, WI' IIIIISI 1",1 1' "111' Sll l, h' 1I1s
1l'J!anl rl" 'il worklvtews 01_" t111t' ill ;1 IIll1n"t'.- uf othe -r ' ~ I lla lly ('OI III1"'X
WtII I.h 'i,' \\ s , That i.... 1'11,f, ....."" ...hnultl help ..lml"I1I '" ill tI " ....· I'r,,~mms
1I11t....liOIl 1101 o nly tlu- \'allll'S, h"'i, ·f... . a nd '·XI" 'I;I 'I" ·' .... that i"nllt 'lIt ·,·II ... ir
It'ad' 'I,,,hip I'm,·tin· I"II alSlI w llt'lh...- Ih,>St,values. h"Ii"f aru l ' ·xllt ·r i"l1n ....
11',ull11I" "'ilin' Ilr:u 'tic ,.... for cluldren. Suc-h '111" Sli llllill~ i 1111 'II' I'asily "'l i,1
Ih;ll l d Ulu', o f ( '(llII 'SI ' . alld n 'tilli n 's a ll t' x'I lli...ilt· b;llalln ·!wl\\t " ·I' ac-kuowl-
I'd,l.!ill.l! lIw ('IIITI'nl posiliun o f ... IUtlI'1I1"" and j.((·nl ly Jltl...h ill,C Ih" 11 1 10 lJUI'S'
li n" Ilwi r atl ilndps a nd I>1'1I..f... , all ti lt' \\'h il.. maill la illin ,C all l' 11 \'iWltlll" 1I1
' If ...aft ·IY a lit! l"{'s l" '('I w ithill 1h.. da......." ltll1l. \\ '(, ,1,1llo l \\ ish II. I '1'I'1I' lul Ihat
w, ' kll0 W hu" 1o llla na,l.!t' Ih is !oa la m '" pt ·lf(,l"tly. ,mil W I' \n ·kol11l' ,llitli-
lional in... igh l ... a lltl ('Olln' I'S<ll io ll :thulII ... lltT Ps.sful s lratt,.ci..... ill 1111' fi"'d_
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APPENDIX B: COURSE ASSIGNMENTS
ASSIGNMENT 1: WEBCT POSTINGS
W t'hl 'T i... [t ln - schonl's] o n line " Olll 'Sl' s of!wan ' . So that y OI1 (';11I " lI l-:a ~, '
mon- d t'I 'p ly w ith n >;ld ill,gS, 1>:qlt' ri t'Jl( 'l's . a nd p;wll 0 1111'1'. this " 0 111",,1' 1'1"-
qll irt>s )' 1111 t o I M)st St '\"t'll tl ll t 'Sliotls or comment s Illrongiloll! Il w sl'ml",l!'r
10 tlu- Wd ,(',. w phs ill' .
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rostill~s should L){' about a paragraph long . YOII may write <l IM rut wh<ll
you like. If you aIT's tuc k for a top ic, consider
• what struck you a bout t he readings?
• Pick a quote that you think is mteresnng or relevant or complete hooey
awl So'!y what you t hink about it.
• How do the readings relate 10 your ow n ex perience as a future admin-
istrator?
• Are II lPn> any poi nts of conruston WP should clear lip ? If so, pl ease
ident ify,
• If the readings Involve a ca<;p study. what wou ld )1011 have done in IIIP
same situa tion?
• Respond to SOI1l(>Ollt' else's I M)sli ll~.
ASSIGNMENT 2: EDUCATIONAL PLUNGE
Each class II\ P Ill I l{'c willlearn about or PX I)(' riP!lC{' briefly a cul ture ot he r
than your own , reflect upon that ex pe rience. and analyze ways in which
the cxpe rtenr-e highlights yo ur own cultural ide ntity as wel l as the way i ll
which lIWSf" cultures are e nacted ill sc hool.
For example. you could attend a lan guage c tass. ethnic fes t ival. movi e .
con ce rt . museum. play, lecture. religious service, Of cormuuuny event. You
could shop at an ethnic store. visit a s tude nt's hom e O f majority-min ority
sr-honl . read a book, o r Interview SOI1I('onp with a bac kground different
than your own. Some ideas are on the C{'SOlIfl'{'S page. Please check with
Il\P if YOII'C(> uncertain about your idea.
Your assig nment has two parts:
I. H(')lOr1 what yOIl did and what you IE-amNI to the class. prefera bly dur-
ill~ the d;lSS session afte r yo ur experience.
2. Wrilt' a reflect ive analysis about the experience. r)--o-IO pages.
• Provide a con text for what you did , when , and why.
• what <l id yon expect o f th is experience and/or this other cult ure?
• What do you notice is diffe rent fro m the way people of you r o WII
background would do things?
• What see m to he some of this culture's underlying assumptions?
• How do those underlying assumpt ions com pare 10 those of yo ur own
CHU urP?
• How would or how do the assumptions of ho th your cul ture and those
of this "othe r" culture get enacted ill school? (Use secondary SOUrt'{'S
if you don't know. ) what conflicts co uld ensue?
• 1I0 w \\ollid yon ,t"i all administrator wo r k with d ifft' n ' lw('s like
t ht'sf'?
ASSIGN MENT 3: CASE STUDY AND PRESENTATIONS
Each o f yOIl wi ll ('olll pll'll' eithe-r a n individual o r a ~n lllp proj pt'! whid l
dt'molls trall 's a bility to apply yo ur H ll d t' I 'Stalldi tl~ of 011 1' r-ult ural (so cia L
h is ttl l"i. 'aJ, Illtill )sl lllh i('a l. " t 'Olll llllit" Ill" Illll iti cal ) ('(lIllp xts III 1"1 ',11 Iln lll-
lems fan'l! hy r-nntetuporary K- I ~ " I!twa lol'S. Bd" ny, d ,t"is lllPlHht'I'S will
id t' llt ify a rurrenr i"i-;w' of im!'0I1allt·,· ill Ilw ir 101 ,..1sc ho o l di "il rid . Thou.
1" t"il'l l 1111 I"! ,l-;S tli"i" ll"i-;il lll"i , l"I 'a,l i l l~-; , and you r o h"il'r'..anons n ltllhlt 'II'1 1 ill
Ihl' sc-hool dist rict . s tlldl'll ts will writ e lip a "r-axe-" a m i p r" pan' at least IWO
pO"is ililt, COIll'St'S of a ct ion in tln- fa Ct' o f til l' <"I l0SI' II i-enn-.
Your filial proj,'d should
• Provide- a "11lI1('xt orthe iSSUl' in your di strirt I It'lI l h,' s lo ry )
• Explain t hl' tllt' lhods you IISI'II to nbsorve/rollect d ata ahuut tl lP is ''illt'
{hriw (Ii(l vou j.!t't uu- s tIlly? )
• Ilt'l alt ' fl it' is''ilH' 10 nu- cultural context s (s ha n'l l assllmp lio lls from
historical . soc-ial. Ilhih lSCl llhica l, I'I'fJIlI Unic , and /ru IH llil i"al flll"f"t'S ) (Iis-
('l1sSI'I1 t h rOl l~holli t he r-our s e, i nlt '~rat illg t-ourse- H'ading"i, rt'SOU I"('I'S.
d isCllss iou '>, and St' I'01l1 lm'Y SOlIH','S with your OhSt·lvauons (ho w d Ol'S
lhi"i st o ry n-late to what you've Il' a n ll't1 lh is Sl' tHt'stf' r?)
• PI'II\ 'illl' .u It',l"il IWo 1'01ll-";PS o f ac-tion fo r a fill lin ' ad mill i-;l ra lnr in this
situation (w hat s hou ld Ill' d OIlI" ?). aga ill lls ing n-h-vunt , ·OIlt'SI' mat erials
,IIHI s PI'll llc la ry SII11H'('S
• Presen t .... 01 11 C<L"i1' and a nalysi s in app roximat('!y 11'11p,lgt 'S { written] a nd
1<'11 III ill li lt 'S ( I'H' Sl' lllt'd )
ASSIGNMENT 4: FINAL REFLECTION ON CULTURAL IDENTITY
TIll' 1'1I11"IS(' behind th is ass igmllt 'nl is 10 p ull togl' l lll' r a narrafivr- Ih<ll
illustrat es you r 11'<l l"lling, effort . a nd l' xpl ' rit '!lt,1' ill lh is t·OIII'SI'. In a pproxi-
mutel .... :h" pagf's , alliln 's s t he follo wi ng:
• How pili d pfi llt>....our own r-ul tura l ilk nlily in rehu ilIII1(1Iht, n ':lIlings <l IH I
mal pria ls fro m th o COlll'SI'
• 1I0 w i hat c-ultural idl'lIt ily relau-s to .\'0 11 1" curn-nt "il'ho o ting nud ('OIH-
1l11111it .... I'XIlt'r it'I II'I'S
• How tluu "li lt 11 1":,1 idcnt ily n-lat PS to your future sl' llool It'a dt 'I'Shil' ! your
1110]';,1 and t'l h i('alll'adl' l-..;h ip for sodaljustto-
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Given yo ur othe r assignments (W('he T reflec tions, educational plunge,
r-ase s lmly) throughout the course. you should not have to writ e Ihis piece
ent irely from scratc h. Inte grar e-c-cut and pas te, if appropriate-c-whnt
you've al ready writt en about these topics and ad d new tho ughts a.<; t llf'Y
occur. However. th ere sho uld be some evidence of growth in yo ur think ing
and some evi dence of course materials and discuss ions mtluencmg th at
Ihinking. You might Include connec tions yo u've made, questmns you still
have , and your own s trengths and weaknesses.
While this reflection is graded. insofar as it is expected that you will. as
usual. do your hest work. irs primarily intended to glve you !IlP opportu-
nity to synthesize yo ur ow n learn ing anti identify ways in which that h-am -
ing relates to your present and future school expe riences. It is not Intended
as an ex ercise in telling the inst ructor what you think s ilt" wants 10 hear.
APPENDIX C: COURSE TOPICS, OUESTIONS, AND
CORRESPONDING ASSIGNMENTS
St'Ssion I
Topics
St'Ss iol1s 2-.'3
Topics
Intro duc tion
Course. expectat ions. calenda r, assignments . tex ts . (>11,'.
~l ('t' l ing each other
Histori ca l rimeline
Role of sc hools in sha ping society
Role of society in sha ping sc hoo ls
Inequity and social justice
Mornl leadership
what do we hold to hI' sac-red?
what's yo ur mood p UT)JUSt·'?
Cu ltural ident ity
D('fininRculture. individually and collect ively
The "other"
Families
what's a "typical" fam ily?
Fou ndat ions o f public sc hoo ling in the US
Aristocracy, merit ocracy. equality
Not ion of the common good
Sd/fHJI : f"'p isfHI,, I
Horace ~Ial\n vs . private sc hools
Schools and socia l/economic status
Curnr-nlum and PUIl 'OS!'S o f s('hooli ll~
Fo r status quo
For sodal " ha ngt'
Ht'fonlls and t'f(('t"l iH'Ilt' SS
A..s iglllllt' lItS Fullan
(t lll>l ll,u l
AS pp . I - I H.
( 'Olllll z
Pilli lls ky
T rmuhell. Rothsn-in-Fisch. (; n' t'nfi t'!rl. and (J Ilin, /,:
U ': "Tilt' Common (' oot!,~ pp. I_ I2; ~ Pllh lic Foundauon. M
1'. l-l
l.C r-hapter ;,; "Evolving Curm-uhuu. M pp. 120- 1:,1,
Lor-we-n
LallslJll- Billings
Sl'ssion l
TIII,i{ '"
Assi~l1llll 'l1'S
Ht ' l i~ i{ lll a nd st'hl,o ling
Ea rly fOllllllal io lls 10 Ih t' present
ltuhlir- "S. pri"al l' schools
St"hoo lillg and pro~rl's...tvtsm
what s t r and-, of progn 's si\'islH from ISOO- 1!j;·,·)
rpllla i, ,'!
Who ('on l ro ls and runs sc-hools? Govenuuuc. te.u-h-
l'I"S. admhustrators
Local interests
Sia lt' and regtouat mn-resrs
Xationa l interests
Sc-hool go\"(' n l,UlI"('
Iowa's loc al {'Ol ll lU I
An'l lllnl;\ h iJily aud s tandards
;\0 Chi ld 1.l'f1 til-hint!
L'an a ll children ar-hieve- Iligh sla m la n ls'!
Ud i.'l i fl l/ i ll ....'d/llfl/.~
(1t'1ea...1' qll("Slio ns fro m \\'(,I><T and 11Ii ll,gttu-m In <"fa...s.
U ' chapu-r I: "The ( ' n 'al Irebate.~ lIP. ! I:!- IIH.
{1s t' I' ro,gn 's...ivtsm ql1t'sl io llS 011 WI'IICT 10 gn itll' your
rl';ul illg. \ \ '1"]] a IlSWI'1" them in ('las s .
U ' t-hapt er \I: ~Whn's ill ( 'hm~I'T p p. 2:111--2:,:1.
Gates tchapter :lJ
U ' d Ial lIN r : "The ( 'OIll'S!' of Teac-lmu;." PI' , IHO- 2!J:l.
U ' r-hapter G: ~ASSt'SSlll l ' l l t ('1I 1!1ll1', Mpp, I ;J2~ 1 7!1.
Session :)
Topics
Assignments
St'ssiOl\s 6--7
Topic-s
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Sch oohng for diverse populat ions: Immigrat ion. Ian -
~lla~(' . allility, inclusion
AIIi lities/disabilit if'S
hunuaranon
Language
Sdulflf: f,'p ;.'1(HI" 2
I.C': "Immigra nts Adapt ," pp. 1f.J- 18: "Inclusion of th e
Disabled." pp. 19-2 1
Rothstein.
Bilingua l Educanon.
Sapon-Shevtn
Olson (Enveloping Expectations). vladero ( Il isparatply
Disahled)
HOtI Paige 011 sl)(>('I;'I1( ,<I: Hpad be forehand. bring to
class . and we'Il discuss the quest ions at the top.
IIrll/ ('.'/ fi mlv' r-ase: Gl't case ouesnons from Wphe T alll i
bring them to class .
Schootmg for dive rse populati ons: Social class and
poverty
Whal is Mcla<;..<;M?
How does your own socia l cl ass define who you are
and how you interact with the people in your
sc hool?
wha t {h IPS poverty menu for the st udents in yo ur
sc hoo ls?
How is rural povert y dtrrerent from urban povert y?
Schoo ling for dive rse pop ulat ions: R;'Ic(' and equit y
Desegregat ion
\\11itp ni ght
Sdlfml: "; / l i .WHf(' .1
Bring s ta tistics 011 Ihe num be r of s tudents elig ible for
free an d reducedlunch at your school (k ee p for
5:>8).
Fussell
Go to r Oll A n ' IHlPr,' }'fllI U /Of'. Ente r and wad aboutt he
zip code of wh ere ) '0 11 gr ew up, wh e re y UH lin ' now,
and where your sc hool is. (Total = :3). Com plet e the
Prizm handout available on W('heT. we'll discuss
in class.
· 1.~I,i I'i '''I . \d III i" i.~I' '" ,","!; "",I ......... i,,1 .J" "~ I i,', · :12.
\\"al('h Ulldf/, 'l i ' IfI.l ' I/ · /'I/I " ' I'f !/ .
AS 1O' - 12Ii
!'o li p l' l \\"111 '1'1 '1}
Ehb-r a nd ( 'ongPI"
San Antonio
( 'asi llo ('ast' ( :\11'1 'o w n)
Lr ' ('hapIN :]: ·Sl l1lggh' 1'111' In lt'gm l ioll: 'l'p . fi(}-!l!. L< ':
-An'p..... 10 Edll l'a lion : pp . 211--:1 1
I lw a ng
SI'.... iOll S
Top i('
AssigllHU'1l1
I'lln ' 11y Sillllllali()l\
l'o stpo n '11y llS.si~llIlH'nt : writ e a 1- 2 pa~l' n-fh-r-tiou
011 SES/d ;ts.""PO\H1y is.SIlI 'S ra i"I"] in SI 'SSiO IlS ;J aud
I;, p;u1il'lIla rly a naJ.\"l.i ng y01l1" idl ' lll ily a lll l ro ll' as all
mhllillisl r:lto r. Eil ll1'r posl 011 \\""h( 'T rtr e-mailuu- ( II'
Illi ng it IfI c!;ts.s , Hl'~an ] I I'ss I ll' Ilu- ff1111 1;11 yo t I (' ! ll ll lSt',
('111 11I1 il loWards ) ( III I' n " lli in'tl \\"('h( 'T reflect illllS.
Sl'ssiOll !l
Topi('s S('hooling fill' I lin 'I "; ( ' popu latio n s: Han ' and ettum-uv
ronnnued
Follow- up l !i sclIss io ll of pO\"l' rl y slmulauou
H;I('I'It '1hn irit y
\\"hill'11I'Ss and white I lli \ 'ilt' g l'
Harth- for equuv
HoiI' of lIwaS Un '11l1'IIt ill sc hooling
Actnevemcnt gap
;';o!t' ti ll' diO'l'n 'lI n ' l u-tweeu Sil l,ghalll and the :u1id"
from /-; ,,1"' .", \\'Ila l a lTollnts for 11 1(' d iff" n 'I1(''' '!
A......i~lllnI'Il I S "Raria l I'n'j ud i('('; Think in g"
<;010 I II(' 11II1,J id l . b .<.; ,w i ll li fJ lI 1; '...t« at llarvard a nd
('Ompll'I" at lea s t the- Halt' IAT, Po mort' ran'-
has" d IX I'... if ,\"011 Hkr-.
1,1'\\'is-{' Im '1)
\Idnt o.sh
,\ S pp, J!l-:,..t .
Sillgham
(;:tpolo~\" 101
1.( ' ('Il<ll liPI' :1: -S II1I,gg lp for Illtpgra l inn.- 1111. I)( )- !Il , 1,( ';
M,\(' (' p SS 10 Ed ll cat ion: pp. 2!1- :\I .
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